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SUMMARY

The purpose of this study ig to describe the speech of Negro high
school students in Memphis, Tennessce€e

The study deals with both the phonology and grarmar of the speech
of the studentse The phonological analysis is limited to a description
of the segmental phonemes and their incidence and to a few commenis on
the suprasegmental phonemes. The grammatical analysis is limited to a
description of the parts of speech, the function words, the major sen=
tence patterns and the major patterns of modification and coordination.

A composite method was used in gathering the materials for the study,
that used in gathering the material for the Linguistic Atlas of New Eng=
land and that of taping group discussicnSe. Eighteen students from three
Terge high schools in predominately Negro neighborhoods were intervieweds
Thirteen group discussions, all taking place in the students' classrooms,
~ere also tapede The selection of students and groups was kept as close
to random selection as possible.

For several years the stucents at the three schools have been grouped
according to their academic achievement, Three of the students inter=-
viewed were on level III, above average, nine on level II, average, six
on level I, below average. One group taking part in the discussions was
on level III, seven were on level II, five were on level I.

The phonological system of the students! speech is the same as that
found in the Southern area. The phonemes of their speech are the same as
those which are found in standard Southern speech, as described by Hans
Kurath and Raven I, McDavid in The Pronunciation of English in The Atlan=~
tic States. Almost all of the vowel phonemes have diphthongal allophonese
Dipnthonization of the vowels is a feature of Southern speech, A few of
the allophones of the phonemes used by the students are found chiefly in
substandard Southern speech, for example, the@'?f]allophone of / 3 __/ ’
which occurs in girl, Standard speakers, however, sometimes use[sﬁ{}

The consonant system of the speech of the students is the same as that
found in those areas of the South where final and preconsonantal [ x/
does not occur as such, The incidence of the phonemes in the vocabulary
is generally the sare as that found in Southern speech.

The grammatical patterns found in the speech of the level III stu-
dents are generally those found in standard English.

Some of the patterns found in the speech of level I and II students
oceur chiefly in substandard English, for example, the third person pre=
sent tense singular form which is identical with the base form of the
verb, the past tense form which is identical with the base form of the
verb, pronoun forms such as hisself, this=here. Some of the substandard
patterns are found primarily in the Southern area; others are found in
substandard American English in general. Two forms vhich they use with
scme frequency, the singular possessive noun form that is identical with




the base form of the noun and the plural possessive pronoun form they,
are not mentioned in any study of substandard speech consulted. A slate=
ment pattern in which there is a zero copula occurs in their speecho

This pattern is not menticned in any study consulted; there is som evi-
dence, howaver, that ih may orcur in the Smoky Mountain area. The parts
of snesch, the function words, the sentence patterns, with the exception
of %he pattern in which the zero copula occurs, the patterns of subordi-
nation and coordination which cccur in their speech are generally the
same a5 thoge found in standard Englishe




THTROMICTION

PIRFC 5, BaCXGROUNG ANL I

T+ ju She purpose of ihis study in describe she speech of Negro
high achool studants in Memphis, Tarncsseze

This study has grown out of a comcern of & number of the English
teachers in thosze Memptlis nigh schools whose student body is totally
Negro and of ‘he English faculiy of LeMoyna College, whose S+tudants come
in targs pary [rom those 5chools,

Parsons who do not have at their command a standard dialect of Enge
1ish are at a tremerdous disadvantage in our present day socinty. Many
Nagreos belong to this gronule mhaeir lack of control of s standard dia=
1sch limits *hem in their public sotivities while they are in school, and,
whal is more important, will do so in their adult life. Their language
1abels them as uneducated and carries with it the stigma of ignorances

This has been recognized to an increasing degree in recent yearse
It has also been recognized that any program instituted to help students
gain centrol of a ctzrdard dialect of “nglish should be baced cn an uncer=
atanding of how the dizlect used by the students operates and how it 1is
related to a shtandard dialzchol

This study deals with both the phonology and the grammar of the
speech of the students, Ine phonological analysis is 1imited to a des-
ciiption of the segmental phonames and their incidence and to a few come
ments on the suprasegmental phonemes.2 The grammatical analysis is lim-
jted 1o a descripiion of the parts of speech and function waords, the major

sontence patterns and major patterns of medification and coordination.

It is hoved that this study will be a first step in 2 continuing
offort, to help Negro high school students in Memphis who do not control
a standard dialect to gain such a cortrol. Tt is also hoped that, since
many Negro students in large urban areas oateide the South, such as
Detroit, Chicago, Ete Lo2is, Milwaukee, Los Angeles, and New York, come
from the area of wnhich Memphis is a rarb, it will be of walue tO DEISONS
in these areas vho seek o anderstand more fully their students! speech
problems,

REVATED STULIES

& number of studies recently completed or currentiy bsing made are
focused wholly or in part on the specch of Negro students. Among these
re the Detroit Dialect Study, directed by Roger Shuy; The Urban Lan=
guage Study (Washington, D0, ). gponsored by the Center of Applied Lin-
guistics: The Chicago Speach urvey, Communication Barriers to the Cule
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turally Deprived, directed by Alva Davis and Raven I. Mchavid; Language
Rescurces for Teachers of Culturally Disadvantaged, directed by Alva

Davisy The Preparation of Materials and Course of Study for Improving

the Command of Standard Fnglish of Entering Freshmen at Tougaloo College,
Missiesippi, directed by W. Welson Francis; and A Study of the Structure
of Frnglich Used by Negro and Puerto Rican Speaxers of Mew York City, Ji-
rected by William Labo:.- No studies, hcwever, other than the present one,
have been made of the sp:ech of Negro students in a Mid-South urban areas

¥ETHOD

A composite method was used in gathering the material for the study,
that used in gathoring the material for the Linyuistic Atlas of New kng-
land, deseribed in the Handbook of the Linpuistic Geography of kev Eng-
Tand, by Hans Kurath; and that which has been used with some success by
Jokn Gumperz, of the University of California, reported on at the Confer-
ence on Urban Opeech held atl Indiana University, July, l96h.h The method
used in collecting the material for the Linguistic Atlas of New England
is that of interviewing individual informants who respond to the same
body of material, that included in the worksheets of the Linguistic Atlas
of MNew England. The method used by Professor Gumperz is that of taping
group discussions.,

Eighteen students, two from each of the grades 10-12 at three large
high schools in predominately Negro neighborhoods in widely separated
sections of the city, were inlerviewed. To keep the selection of students
as close to random selection as possible and yet have students who were
willine to be interviewed, the English teachers at each school were asked
to solicit volunteers from their classes. At _each school the first two
volunteers on each grade level were selected. None were known to the re-
search staff before the interviews.

In each of the schools students have been grouped for several yezrs
according to their academic achievement: those who are above average
are on level 1III; those who are averapge on level II; these below average,
level 1.6 Of the eirhteer students interviewed, three were on level III,
rine on level I1, and six on level T. The students interviewed are num-
bered ons to eighteen and are designated by level, Thus, student 1-IT is
student one and is on level II. Biographical sketches of the students
are given in Apperdix A.

For the interviews the short worksheets of the Linpuistic Atlas of
New Fnpland were used. These contain 587 items, chiefly words and
phrases, Approximately four interview sessions, cach lasiing an hour or
an hour and a half, wcve needed for each interview. At the beginning of
each interview session, the students were encouraged to talk freely and
to comment on the material to which they were asked to respond. All of
this was taped. The interviews, therefore, include a fairly large body
of free conversation, that is, connece'sd discourse. FRach siudent was
asked also to read the short. seleclion used by G.K. Thomas in his study
of Lhe tow back vowels,  Phis was aleo Laped and has been used in the
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. phonol ngical analysis. The selection is given in Appendix Be

The phonologiral analysis is based primarily on the material obiained
from tha eighteen intervisws, Whenaver the materizl obtained from the
) aiscuscion grouns could add something to the analysis, it was usede The
analysis nsed is essentially that foand in the studies which are based
on the materiazls of the: Yinguiztic a+tlas of New England,

The ane-word o prrase ansvers piven in response to the items in the
worksheats do not provius a corpus zdequate for a grammatical study. The
material obtnined from the group discussions does,

Thirtesn grouw dis~uasicns were tapeds Fourteen clissss wolunteered
to take rart In the dizcussionsy two small classes at one school were

combined for ore discussion. The size of the discussion groups variad
frem twenty-five to thiriy-five students. ALl of the discussions took
place in the classrooms because there was no other available space in

the schools. The discussions are numbered from 1¥-21. The level of each
group is also indicated; thus, a discussion by a class whose academic
achievement is low is desiguated 19-I., There are cne level II1, seven
level TI, and five level 1 groups.

It has been hoped that the same topics would be discussed by all
groups, bat the students wounld take part in the discussions only if they
seleccted the topica. Among the subjects discussed were Silas Marner,
which *wo classes were reading at the time; teen-agers and drivings;
sporis; and a propased cnange of one of the sen .or high schools to a
junior high school, Excerpts from soveral of the discussions are given
in Appendix C.

In the grammatical aralysis the material obtained from the inter=
views was also used whenever it could add scmething, particularly in
torms of students on a given level. The analysis used follows generally
that used by C. Ce Fries? and W. Nelson Francise

In the concluding chapter the structurs of the speech of the stu-
dents is compared with that of standard Englishe




CHAPTER II

THE PIONEMES

There are a number of ways in which the vowels may be phonemized,
each of which has some validity. The system used in this study follows
that which is jenerally used in the sbudies based on the matsrials of
the Linpuistic Atlas of th~ United States ond Canada.*

In the following treatment of the chonemes, each phoneme is de-
scribed, its most important allophones are given and the conditions
governing their occurrence stated, wherever the materials used warrant
such a statement.

THE VO.JEL PHONEMES

There are seventeen vowel phonemes in the speech of the students.
They are: :

/ i/ as in pat, seed, three

/L / as in it, give, six

/ e / as in ate, cake, way

/& / as in egg, vest, yellow

/4 / as in ask, sack, January

/ u / as in spoon, you, two

/ // as in good, push, pull

/ o / as in over, coal, ago

/J / as in ought, fog, law

G / as in girl, nurse, heard

/2 / as in onion, brush, shut

/q [ as in pot, rock, college

/Y / as in barn, car, garden

/dz/ as in ivy, nine, July

/q’(// as in owl, draught, cow

/oZ7 as in oil, joint, boy®
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/d / as in ago, Saturday, sofa

The phoneme / i/ of eat, seed, three occurs most frequently as an
upgliding diphthong(Z(], beginning unrounded lower high-front and glid=
ing up to a higher front position. Another diphthong[Z%]occurs with
about equal frequency. / i / occurs initially, medially and finally.

/ i / occurs sporadically3 before /& /, which replaces preconso=
nantal and final / r / in the speech of the students. In this environe
ment, / i / occurs as a lowered monophthong. Student 9-IT has / i/ in
ear and E_%g,[l'é 3J1°3], /13 ,j70 /s 13-II has / i / in year,[jI'2d,
7]'[’% /e i / occurs finally in fogey, Mary as a lowered monophthong
[v3. In this environment it alternates with /Z /.

The phoneme /f / of it, give, six occurs most frequently as an une
rounded lower high-front monophthong[ZJe It occurs initially, medially
and finally. A diphthong[7?)occurs sporadically. A diphthong with a

. . s fD . ..
more centralized begmnmg[,t,] occurs in whip in the speech of a student
5-I and 14-I,[hwWEp),

In the dissyllabic words chimney, kitchen /-I-/ occurs as a monoph=
;honﬁ. /7" / occurs finally in foggy, Mary, where it alternates with
i/e

/Z / occurs before /@ / and / r / in year and ear in the speech of

those students who have /T / in these words. Students 1-II, 3-II, 7-III,
8-IIT and 12-JII have / r / in these words,[:j'_z‘a", LI lyL 17/

The phoneme / e / of ate, cake, way occurs most frequently as an up~
gliding diphthong, beginning unrounded higher mid-front and gliding up to
a higher positionfeZf Of somewhat less frequency is a diphthong[e_g}

/ e / occurs initially, medially and finally.

Before / 1 / in pail a diphthorgfe Jalmost always occurs, In the
dissyl abic words April, apron / e / occurs both as a monophbhong[@] and
as a diphthong[el} [eLToccurs more frequently.

/ e / does not occur before / Q / or final or preconsonantal /r /e
Tt occurs before / r / in Mary both as a monophthong and as a dirhthong.

The phoneme / &/ of egg, vest, yellow occurs most frequently as an
unrounded lower wmid-front monophthongr & Jo Upgliding diphthongs [gf‘, 59,]
alsc occurs /& / occurs initially and medially.

Before / g / in egg,[goccurs in the speech of students Lh~I and

16-I. Before / 1 / in shell, /& / occurs as[ffﬁn the speech of all of
the students.

In *ne polysyllabic words seven, February, yellow, a monophthong
€] —-.ays occurs.




way

/&~I7 before / n /o Students 1-TI, 6-TI, 12-III and 15-IT have
/ &/ in fence, ten, general. Student 18-II has both /& /and /Z /.
A1l other students have /7 /.

/ & [ occurs before /2 [ in _e_a_a_z[ég:} in the speech of student 1L-I.
A1l others have /i / or /7 /.

/& [ occurs as a monophthong before intervocalic / r / in merry,
cherrye [ E~Z/ in clearing. Students 3-II, 10-I and 14-I have / & /3
K11 others have /Z [/,

The phoneme /3 / of ask, sack, January cccurs both as a higher low=
front monophthong(d€/and as an upgliding diphthong[aca,afg. /)6/ OC=
curs initially and medially.

Before / k, g / in sack, bag, it occurs most frequently as a diph-
thongfaff,gf{]. Three level II students have[()ﬂj in these words.

In catch and dance the diphthong[def,]almost always occurs. In ask,
all level [ students and two-thirds of the level II students have [:a??:l o
The level III students and one-third of the level II students have a
moncphthong [ x] .

/ot / occurs as a monophthong in the polysyllabic words January,
pasture,

The phoneme / u / of spoon, you, two occurs most frequently as an
upgliding diphthong fv 4], beginning rounded lower high~back and gliding
up to a higher position, Of somewhat less frequency in occurrence is a
diphthong [U<Uh / u / occurs initially, medially and finally.

After / d, t, 4 , ¢ / in dues, Tuesday, shoes, chew /' u / usually
occurs as{¢<del.fUy] also occurs, but not as frequently as[ U« Ued ,

/ u / occurs before /2 / and final and preconsonantal / r / usually
as a monophthong[t*J in yours. Four students have / o / in this word.
There are no instances in which / u / occurs before intervocalic / r /.

The phoneme /¢/ / of good, push, pull occurs most frequently as a
rounded lower high-back monophthong{(/] . It occurs only in medial posi-
tion in the materials used in this study.

/ .
Ingliding allophones[U%,fT also occur. Before /s / in push stu-
dents 5=1, 14~I and 18-II have [VE, In pull two-thirds of the students
have[U?].

In the dissyllabic words butcher, bushel [/ ] usually occurs. One
student has /4 /.

The phoneme / o / of over, coat, ago occurs most frequently as an
upgliding diphthong [f ©UJ, beginning rounc :d higher mid-back and gliding
up to a rounded lower high-back positione It occurs initially, medially
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and finally. L

/ o / occurs before /'d / and / r / in door and four. Before /2 /
it occurs as a monophthongid 02 ,fad], Wea, f@2/. Four students, 1-11,
6-III, 12-111, 15~II, have / r / in these words, and / o / occurs as a
diphthong[ ouj,[doua’,foug' y/dor 4 forfs 11-1 and 16-I do not have
either /_Q [ or [/ x [[dou, fotly/do sf6 /.

The phonene /.J / of ought, fog, law occurs both as a rounded higher
low=back monophthong[JJand as an upgliding diphthong fo° ,0%]. / O/
occurs initially, medially and finally. gefore [/ g/ in dog, fog, log,
/D [/ usually occurs as a diphthong[>% 07/, Four students have [ >
in dog, five havelJD] in fog, two have[lDJ)in log. In trough and frost
[ 50T usually occurs, Two students have [DJin trough;™ two have[ DJin
froste

In the dissyllabic words office, foggy /9 / occurs as a monophthong.
One student, 9-TI, has /q / in these words. [/ / occurs finally in
law in the phrase law and order,

/D / occurs before / r / and /2 / in storm, war, forty as a mono-
phthong; / r /, however, is of infrequent occurrence in these words;
/2 / usually occurs. One-third of the students have /4 / in storm,

In born, corn, torn, worn /0 / occurs most frequently as a well=
rounded monophthong[>7Tbefore / r / and /@ /. When /2 / and / r / do
not occur in these words, /D / occurs as a diphthong3%j. /9 / oc-
curs as a lengthened monOphthong[Jo] before intervocalic /J r / in borrow,
in the speech of student 5-I, All of the other students have /q / 1in
this word,

The phoneme /g / of girl, heard, thirty occurs most frequently as
a mid-central vowel, sometimes lengthened, with a short upglidel:jf, 3 aﬁ, .
K constricted sound[3] sometimes occurs, but this is taken to be /3r/
phonemically. /5% / occurs medially and finally. It does not occur inie
tially in the materials of this study.

In girl the diphthong[3¥occurs most frequently, One ztudent, 1h-T,
has[3]. Five students, 1-II, 5-I, 9-II, 15-IT, 18-II, havel 31,L93%7s
[93cL /. 1In heard and thirty the occurrence of / '3 / parallels that in
girle -

/3 / ocecurs finally in sir in the speech of these students who do
not have final / r / in this words Here /3 / occurs as a diphthong

[33_].

/3 / does not occur before /,é [/« It occurs before / r / in sir
in the speech of students 1-IT, 5-I, 15-IT, 18-II,

The phoneme /A / of onion, brush, shut occurs most frequently as an
unrounded lower mid-back vowel which 1s Sometimes advanced[A ,A<Je. It
does not occur in final position,
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5, Before / ss j / in brush, judge /. / usually occurs as a diphthong,
{A]. Six students havefA]1in brush, five have[A]in judge.

/A / does not occur before /2 / or final or preconsonantal / r /.
It occurs before intervocalic / r / in worry, where it alternates with
/3 /o 1In this environment it is a monophthong.

The phoneme /£f / of aunt, rock, college occurs both as a monophe
and as an upgliding diphthong,[4 ,44%7; the monophthong occurs
more frequently than the diphthonge /& / occurs initially and medially.
It occurs finally as a diphthong in two words in the materials, ma, pa.
Neither cf them is of frequent occurrence in the materials,

In the dissyllabic words college, cottage (cheese), vomit, /&7 /
occurs as a monophthong, sometimes lengthened/ 4 , 4.7

/A~ / in palm, calms TWo-thirds of the students have /4 / in
these words; one~third have /¥ /.

/qm{ / in barn, garden. When / r / or /9 / occurs in these words,
/ 4/ is used. Vhen these do not occur, /Y / is usede One student has
/of / in barn. All others have /4 /o Approximately half of the students
have / r / in this word,§b6(977]’ /barn /. Three students have /4 / in
arden [jaa"c/f,i, ./jq rdan/. All others have /" /, quya/r:) » 947 a&n],
943N /e

/ €]/ occurs before intervecalic / r / in borrow, tomorrow as a
lengthened monophthong [ 4]«

The phoneme / Q\P/ of card, garden, car occurs most frequently as a
low central retracted vowel, usually lengthened, sometimes with a short
upglidel A7 y 42 J. /¥ / occurs initially, medially and finally, /< /
does not occur before /d /or /r /ol

/QFNhQ/ in card, car. One student has /¥ / in card; two have it
in car,[/K>-d s KPa X% TR 7 lgff o Level ITI students have / r / in
A [ J

these words, All others have

A1l of the students have /" / in garbage, guardian,

thong[q »QL]beginning low-front and gliding up to a higher~front
position, and as a monophthong[Q , Q7 /J.Z/ occurs initially, medially
and finalliy.

The aﬁphomgne /2Z/ of ivy. nine, July occurs as an upgliding diph-
) Q

In five and nine the level 1II students usually have[3Z 57; level
I and II students usually have[_qw, qf, ,Q] . [_c]J occurs more frequently,

K11 of the students have the monophthong[cﬂ in ivy, library.

Four students, 1-II, 8-III, 15-II, 18-II, have /QT/ before / r / in
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wire. One student, 14-T, pronounces this wordeeﬂ. It is dissylla-
bic in the speech of all other students[wc)fa,wczr-aj y Jwar-2/.

The phoneme /@¢ / of owl, draught, cow occurs most frequently as a
diphthong[qUJ, beginning unrounded low-front and gliding up to or towards
a lower high-back position., A diphthong with a retracced low-front begin-
ning occurs sporadically/qd-U],

/c?z/ / occurs initially, medially and finally. 1In final position in
cow the first element of the diphthong is sometimes lengthened[q-« Uj.

One student has two syllables in owl, [qu-9%/, four have two
syllables in towel E_(_A qu- o], —? |

/@ ¢/ occurs before /2 / in our [ Ug")].
The phoneme /2Z/ of oil, joint, boy occurs most frequently as a

diphthong[OZ ], beginning rounded lower mid-back and gliding up to or
toward high-front position. /OZ/ occurs initially, medially and finally.

Before /1 / in o0il, boil, spoiled, a diphthong with a glide to a
mid-central position[oF ,Jd"] almost always occurs.

There are no instances of /OZ / occurring before /53 for/r /.

VOWEL PHONEMES OF WEAKLY STRESSED SYLLABLES

Six vowel phonemes occur in weakly stressed syllables,/ / 21y Cy
Yo 0s»3 /o

/#~Z / in final position in foggy, Cincinnati and Mary, One-third
of the students have / i / in these words, In Tuesday, Wednesday / e /
occurs as a short monophthong in the speech of all of the type III
students and three of the type II students.

The phoneme /7 / occurs in dishes s haunted, bucket as an unrounded
lower front monophthong[ZJ. I% occurs before a weakly stressed vowel
in guardian and diphtheria.

The phoneme / e / occurs finally in Tuesday, Wednesday, and Saturday
a3 an unrounded higher mid-front monophthong 7e€3 o It is usually very
short. An upgliding diphthong occurs sporadically. In these words / e /
alternates with /Z / and / i /.

The phoneme /O / occurs initially, medially and finally in ago,
Saturday, sofa as a mid-central monophthong[97. In January and
February it alternates with / u /. About one-third of the students
have / u / in January. In February, a little less than half have /u/e
It occurs finally in father, mother, daughter when / r / does not occur
in these words,




P

.

The phoneme / u / occurs finally in Matthew, nephew as a rounded

highaback monophthong, sometimes advanced[({ ,U<].
in January, February where it alternates with

It occurs medially
/o /.

The phoneme / o / occurs finally in borrow, Negro, tomorrow, wheele
barrow, yellow as,a rounded midwback monophthong, frequently very short

andfa&vancedfﬁb;cDQ?.

A short upgliding diphthong occurs sporadically.
/O~ [/ in all these words except Negro.

/& / occurs more frequently

in the speech of type I students than in the speech o¢f type II students,

/o/

is infrequent in the speech of type III students, /<& / always

occurs in Negro, which has tertiary stress on this syllable.

THE CONSONANT PHONEMES

There are twenty-five consonant phonemes in the speech of the stu-

dentse They are:
/p/ as
/t/ as
/ k / as
/b /[ as
/ d/ as
/ g/ as
[c/as
/37 as
/ £/ as
/6O /[ as
/ s/ as
/5 [ as
/ h /[ as
/ v/ as
/%[ as
/[ z [ as
/ ;,/ as

in post, apple, help

in two, tomatoes, fit

in coat, bucket, sack

in barn, garbage, spiderweb

in dog, guardian, bread

in girl, garbage, bag

in chimney, chair, watch

in judge, college, garbage

in four, nephew, cough

in think, Martha, bath

in six, yesterday, purse

in shut, bushel, brush

in heard, house, behind

in vest, seven, five

in this, father, with

in thousand, cheese

in television, garage5
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/ m [/ as in mouth, tomorrow, storm

/ n / as in nine, evening, ten

/ n [ as in drank, singing, morning

T T T TR e e T T R

| / 1/ as in log, twelve, pail

. / r [/ as in room, tomorrow, door

/3 [ as in fire, wire, beard

/ J / as in yesterday, onions

/ w / as in vash, watch, twelve

’ The phoneme / p / of post, apple, help is a voiceless bilabial stop.

| It occurs initially, medially and finally. Initially it is aspirated
[P, as in post, plow, After /s /, as in spiderweb, it is unaspirated
LPle In final position[P'ﬂis in free variation with an unreleased alloe
phone [P]e In the final consonant cluster / sp /, as inwasp, / p / is
usually lightly articulated. Three level I students do not have / p /
in this word,

The phoneme / t / of two, tomatoes, fit is a voiceless alveolar
stope It occurs initially, medially and finally. Initially it is as-
pirated[-f—’_‘] as in two, twelve. After /s / in string, stomp it is un-
aspirated[{] o+ In Tinal position [’:‘"j’] is in free variation with an unre-
leased allophone[t.].

Intervocalically, as in Saturday, a flap['/] occurs in free varia=-
tion with [-L-‘\] « [/'] occurs more frequently than £+‘f_7.

CowA

The phoneme / k / of kitchen, bucket, sack is a voiceless velar
stope Ib occurs initially, medially and finaily. It is aspirated in
initial position{K"], After / s / as in skin, it is unaspirated [ K]/,
In final position[l(_‘:]is in free variation with an unreleased allophone

Lk

The phoneme / b / of broom, garbage, spiderweb is voiced bilabial
stop [ bl, It occurs initially, medially and finally. In final posi=-
tionL blis in free variation with an unreleased allophone L47]

The phoneme / d / of dog, widow, bread is a voiced alveolar stop
[_"el] o It occurs initially, medially and finally. In final position
[d]1is in free variation with an unreleased allophone [d ,l In rind,
. second, thousand half of the students do not have / 4 /« In pounds,
' approximately one-fourth do not have / d /o The level III students and
students 1-II and 15-II almost always have / d / in these words.,

The phoneme / g / of garage, foggy, bag is a voiced alveolar stop
Ej] e It occurs initially, medially and finally. In final position
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g 7_] is in fres variation with an unreleased allophone.

The phoneme / 4 / of chair, chimney, watch is a voiceiess alveolo=-
palatal affricate [+(] . Tt cccurs Tnitially, medially and finally. It
occurs in rinse /rz’n & / in the speech of one-third of the level I and
IT studentse.

V'
The phoneme / j / of judge, college, garbage is a voiced alveolo-
palatal fricative(@3]. It occurs initially, medially and finally.

! The phoneme / £ / of four, laughing, deaf is a voiceless labio-den=-

: tal fricative [£]. It occurs initially, medially and finally. In the
sequence /€ / in fifth it alternates with zero. A1l of the level T
and one-third of the level II students have /4~ /. The level III

students have /FTLS/.

The phoneme / & / of thirty, Martha, teeth is a voiceless dental
fricative [ ©.J o It occurs inmitially, medially and finally. In firan
position in bath! and mouth, /-© / alternates with / £ /. HKoproximat2ly
one=half of the level I students have / £ / in bath, Two-thirds of them
* have / £ / in mouth. All of the level II and III students have /& / in
| both words.

Inwith / © / alternates with / £ /and / d /. With occurs several
times in The passage read by the students and very frequently in the dis-
cussions. In the passage read, all level I students except one have
/ © /; student 16-1 has / £ /o A1l level II students except one have
/ & /. Student 9-11 has both /& / and / £ /e In the level I and II
discussions / d / and / £ / occur with about equal frequency; /& / does
not occur. In the level IIT discussion /&/ occurs in one=half of the
instances, / 4 / in one-fourth and /' £ / in one-fourth.

K11 of the students have /© / in teeth.
' The phoneme / s / of six, yesterday, purse is a voiceless alveolar

fricative[ .S] . It occurs initially, medially and finally. A lengthen-
ed allophone[S.] occurs sometimes in posts, wasps| P"'o Use s W51,

v
The phoneme / s f of shrank, bushel, brush is a voiceless alveolar
‘ fricative[ [Jo It occurs initially, medially and finally,

/

The phoneme / h / of heard, house, behind is a glottal fricative
made with the lip and tongue position of the sound which followsC hl .
Tt occurs initially and medially before vowels in stressed syllables.
It does not occur finally.

The phoneme / v / of vase, seven, five is a labio-dental fricative
. It occurs initially, medially and finally., In final position
it is often lightly articulated.

g The phoneme / é/ / of this, father, with is a voiced dental fricative
[©] . It occurs initially, medially and finally. It occurs sporadi-
cally in final position in with in the phrase with milk.

;s, 1
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[/ © [ occurs more frequently here,

In the interviews /'5/ ~0/f in this. One~half of the level T stu-
dents have / d /. A1l of the level II and III students have 18 /.

Tn the discussions this, that, they and the occur frequently. In

the level T discussions 7 d / occurs 65% of the time in this /2 [ 35%;
in the level IT discussions / d / occurs 26% of the time, 7 g / Jh%e In
the level I discussions / d / occurs 52% of the time in that, /3 / L8%;
in the level II discussicns / d / occurs 15% of the time, /o / %S%. In
the level T discussions / d / occurs in they 79% of the time /3 /] 21%;
in the ievel TT discussions / d / occurs 19% of the time, /’é/ f81%., 1In
the level T discussions / d / occurs in the 52% of the bimss,/ X/ 18%;
in the level IT discussions / d / occurs 22% of the time, / 5 / 18%. In
the level IIT discussion only /7 / occurs in these words.

The phoneme / z / of thousand, cheese is a voiced alveolo-fricative
[z) . It occurs medially and finally. There are no instances of it oc~
curring initially in the materials. In final position it is often light-
ly articulated,

r
The phoneme / z / of pleasure, garage is a voiced alveola-palatal
fricative( 05]. Tt occurs medially and 3.‘15 nally. It does not occur in

initial position.

The phoneme / m / of mouth, tomorrow, storm is a voiced bilabial
nasal continuant[#J. It occurs initially, medially and finally. In
final position it is often lightly articulated,

The phoneme / n / of nine, evening, ten is a voiced alveolar nasal
contimuant[NJ]. Tt occurs initially, medially and finally, In final
position it is often lightly articulated. A syllabic[MMoccurs frequent-
1y after homorganic stops, as in bitten, ridden[ bIln ,rrdp]. This
is taken to be /7 / phonemically.

Final / n / does not occur in apron, mountain in the speech of stu-
dent 13-IT. Student =T does not have final / n / in kitchen, /nd/ in
rindy student 16-T does not have final / n/ in tin., When / n / is not
articulated, the preceding vowel is nasalizeds

The phoneme /9 / of drank, singing, morning is a voiced velar nasal
contimantL/r) J. It occurs medially and finally. It does not occur in
initial position, It alternates with / n / in words which end in -ing,
as in singing, morning. All of the level I students and approximately
half of the levol If and III students have / n / in these vords /51‘)2:7;,

magnzn/.

The phoneme / 1 / of leg, twelve, pail is a voiced alveolar lateral
continuant. It occurs initially, medially and finally. In initial po=-
sition and between vowels, as in pulling, it is clear({J., Before a con=-
sonant and in final position a darkjZ£Jis in free variation with a vocal-
ized allophone [\’JQ , a sound which 1s formed by raising the back of the
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tongue toward the roof of the mouth, All of the level T and II i}udents
except two have[dQYin pail. All of the leveIJEII students have[ J. In
milk all of the level T and II students have[t]; ali of the level III
students have[fJ, 1In shell all of the level T students have[d); all
of the level II and IIT students have[#£]. In boil and barrel all of
the students have[#], T D

syllabic[{] occurs after / t / in kettle. This taken 15 be vhonem-
ically /ol /e

The phoneme / r / of room, tomorrow, dror occurs initially, medially
and finally, Irnitially and medially between vowels / r / is a voiced al-
veclar frictionless continuant[¥J, In preconsonantal or final position,
as in scared, butcher, it is a constricted mid-central sound [ 3] .

/ r / occurs only sporadically in this position. It is usually replaced
by the unsyllabic /2 / or zero,

In heard, rirls, / r / occurs soporadically in the speech of the level
iI and III students. The majority of the students have[sﬂﬂin these
words .

In scared, wire, fire, / r / occurs sporadically in the speech of
the type i1l students. In the phrase law and order, / r / does not oc-
cur between the vewels /O / and /¢ /v [/ ¢ / occurs in the nhrase your
aunt only in the speech of the three students who have / r / in your,

/ v/ is lost in parents in the spepch of students 3-II and 1hL-I,
and the stressed vowel is lensthened[ P 8-anks /2 / and /3 / belong
to different, syllables, It is lost in merry in the speech of student
W-I,[mE&-Ll; /E/ and /T / belong to different syllables, All of
the stndents have / r / in Worry, carry, wheelharrow and tomorrow.

The phoneme /@ /B of fire, wire, beard is a semi-vowel with 1im-
ited distribution, It occurs only in vostvocalic position., Its allo-
phones are phonetically identical with those of the mid-central vowel
/9 /. However, /& / is unsyllabic, never the peak of a syllable., It
alternates with / r / after front vowels and with / r / and zero afte=
all others. /.Q / occurs more frequanily than / r / in chair, searce,
It occurs in sd}e, yours where it alternates with / r / and zero. /3 /
occurs more frequently. -

The phor.ame / j / of yesterday, onions is a voiced palatal contin-
uant[).f. It oceurs ialtially and medially. It occurs between the ini-
£ial consonant and / u / in music, beautiful, It does not occur in {inal
position,

The phoneme / w / of wash, watch, twelve is a voiced bilabial frice-
tioniess continuant artieculated with rounded lins[Wl It occurs ini-
tially and medially. It does not occur finally,
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sion 19-I3 it does not occur in the interviews, In the following state-
ment the pitch rises to level four on nothing and again on that:

The law nothingl The law ain't going to keep
that man in jail.

The intonation pattern of the statement is 2 3 1, with a fading
avay (\/ ) at the end, for example:
2 3 N
I am goinge
-/
It wasn't I,

then a response is given with the assurance that it is "correct®,
the pattern is 2 31V or 31V :

23|
Chicago v

3 /
horseshoe

3
strong’ \4

vhen there is doubt about the "correctness" of an answer, there is
a rise in pitch at the end, for example:

18




CHAPTER III

THE INCIDENCE OF THE PHONEMES

The incidence of the phonemes varies from region to region, The ine
cidence may be systematic, that is, related to spescific environments, as
the occurence of / ,£ ,i¢/ befors intervocalic / r / in Mary, merry,
marry, and affect a whole range of morphemes, It may be non-systematic
and vary from morpheme to morpheme,

In the following treatment of the incidence of phonemes in the
speech of the students the systematic incidence is dealt with first,

[L~ £/ before / n / as in fence, ten, general, The Ievel III stue

Y

dents and two level II students have / & / in these words, All other
students have /7 /.

/ 26 / almost always occurs before fricatives and nasals in such
words as ask, calf, laughing, answer, can't, All of the students have
/ %6 / in ask, calf, answers Two level IT Students have /4 / in laughing.
One level II student has / e / in can't. All have /4 / in aunt.

In hoop, hoof, room, root, soot, coop, Cooper A/~ ¥/, The extent
to which /'~ /7 or /w7 ocours Varies from word to word,

/ U/ always occurs in soot. /¢ / occurs more Irequently than
/ u / in hoop, roof; / u / ocours more frequently in room, coop, Gooper,
One student has / u / in heoof; two have it in roof; four have it in roof,

One student has /U / in room; two have it in coop; four have it in
Cooper, T

[P 2/ in words in which the syllabic is derived from Middle Enge
lish 0, as in pot, rock, frost, loft, cost, moth, office, closet, strong,
vomit, college, Jog, dog, born, corn, horse, morning, storm, orphan,

tomorrow, borrow,

All of the students have / &/ in pot, rock. All have / O/ in loft,
and cost. One student has /¢f/ in frosts one has /¢ / in office; all —
others have /0 /. Two have /g / in moth; all others have 7> /7. A1
have /7 / in closet, vomit, college. —AIT have /D / in strong. Three
&tudents have /g / in fog, foggys all others have / D/ RII have /> /
in born, corn, horse, morning., One student has /) / in borrows all
others have 7 /s B

In words such as fought, taught, daughter in which the syllable is

derived from Middle English s [Or~vdf; /D /[ occurs more frequently
than /4 /. One student has %/ in daughter; one has /¢ / in fought;
two have /¢4 / in taught. Tn words such as faucet, haunted, sausage /g7 /
occurs more frequently than /O /. In faucet and haunted tHo-thirds of

the students have / g /. In sausage three-fourths have 7q /-
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dishe

In words in which the syllabic is derived from Middle English a
preceded by / w / as in wash, watch,all of the students have /4 /.

a

[/ Z" / always occurs in weakly stressed syllables, as in bucket,

s, haunted,

curs,

In final position in sofa, Georgia /O / always occurs,
nati one student has /9 /; all others have /7 /.

In Cincin~

In final position in horrow, tomorrow, wheelbarrow / o / usually oc=

All of the students have /& / in borrow;

one has it in tomorrow;

two have it in wheelbarrow. / o / always occurs in Chicago, Ohio and
Negro.

/r/e

In wheelbarrow, whip two students have / w /. A1l others have / hw /.

The following vowels occur before /d / and final and preconsonantal

[T~ & [ in
/ o / occurs
/ u / occurs
/ o / occurs
/ D/ occurs
/g / occurs
/Qx/ occurs
/qu/ occurs

/ 3 [ occurs

Eight vowels

/ T/ usually occurs in clearing. / & / occurs sporadically.

]

/ e / occurs
/ &/ occurs
/ u / occurs
/ o / occurs

/ J / occurs
/ 4 / occurs

r /, however, occurs only sporadically.

ear, year. /& / occurs only sporadically.

in chair, scarce, careless.,

in sure .

in door, four, hoarse, mourning.

in horse, morning, forty.

in barn, barbed.,

in fire, wire,

in ours, shower,

before / r / in girl, heard.

occur before intervocalic / r /,

in Marvo

in cherry, merry.

in bureau,

in story,l
sporadically in borrow,

in borrow, tomorrow.
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/dZ°/ occurs in (fire) irons.2

There are no instances in the materials of /3¢//, /OZ / occurring
before intervocalic / r /.

Intrusive / r / does not occur in such phrases as law and order.

Students who do not have preconsonantal and fianl / r / do not have
linking / r / in how far is it. / r / occurs in this environmrnt only
in the speech of students who have presonsonantal and final /r /.

The consonant clusters / -sp, -sps,-st, -sts, -nd, -f /, as in wasp,

wasps, post, posts, rind, second, fifth, are frequently simplified, {(See
Consonants, Chapter TLe)

Inmm/e/ﬂmmmmmﬂMW/am/f/./X/wmmoma
In the passage which the students read two level I students have / f /.
Tn the discussions level I and II students have / d / and / f /. Level
III students have /€ /. All students have /& / in teeth.

In this, that, they, the / Zf ~d /, level I students use / d / more

;reqx}.ently, level II, / 5’ / more frequently. Level III students use only
/.

Final / n / as in apron sometimes does not occur as such in the
speech of level I students. Vhen it does not occur, the preceding vowel
ig nasalized.

Many of the differences in the jncidence of the phonemes in the
various regions affect only incividual words. A number of these are
treated here. The words selected to be discussed are among these which
are treated in The Prommnciation of English in the Atlantic States by
Hana Kurabth and Raven I. Mclavid Jre’ '

In afraid /E~€/; / e / occurs in slightly more than half of
the responses.

In push, bushel, butcher /& / wsually occurs.

In cateh /3¢~ E /s /€[ oceurs in three-fifths of the responses.

In deaf all of the students excepht one have / & /. Student B8-ITI

has / i 7¢
In _j_g_l_r_xj_ all of the students have / O/ .
Tn keg all of the students have /E /.
Tn nothing all of the stndents have /N /.

In calm, palm /4~N/, Two=thirds of the students have /q / in
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these words, one-third have /" /.
In shut one student has / £ /. A1l others have /A /.

In touch all of the students have /A /.

Initial weakly stressed syll sles are sometimes lost in some words
used by the students. This loss occurs most frequently in the speech of
type I students; it occurs sporadically in the materials of type III
students, Students 6-1, 12-1, 17-1 do not have the first syllable in
abouts 12-1, 12-ITI, 16-IT, 17-1 do not have the first syllabls in be-
cause; 17-1 does not have the first syllable in except and acquainted,
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CHAPTER IV

THES PARTS OF SPEECH

In this chapter and the three following the most important grammat-
ical features of the students'! sprech are described. The examples used
{0 illustrate the features are given in traditional spelling,l In ine
stances where the spelling system inadequately represents a structure,
rhonemic notation is also used,

The words in the sentences® in the discussions are classified as
nouns, verbs, adjectives, adverbs and function words. The first four,
the parts of speech, are dealt with in this chapter., Fach is described
in terms of its inflections, derivational affixes, functions and positions
in the sentence.

Each of the inflectional morphemes is described. When a morpheme
has more than one allomorph, the conditions governing the occurzance of
each are stated. Where alternative forms occur, their frequency of oc-
currence is in'icated. If the forms occur infrequently, the number of
times of their occurrence is given; if the number of occurrences is fair-
ly large, the frequency of use is expressed in terms of a percentage.
NOUNS

The nouns have two inflections, the plural and the possessive. The
plural of the majority of the nouns is formed by adding one of the regular

allomorphs of the plural morphemes / -s / is added to forms ending in
voiceless sounds, except sibilants, for example:

works /W35 [/
folks /Foks/
sonnets /Sa nT#S/

/ -z / is added to forms ending in voiced sounds, except sibilants, for
examples:

friends / LrInd 2z /
times /ARZmZz/

stories /Storr>/

/ =ZZ/ is added to forms which end in sibilan:s, for example:
e
scratches /S /Kroccrz/
v
riches [Jrizc.zz/
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exercises /EKSISQLZTZ /

The plural forms of post and wasp are recorded in the interviews.
These show some variation from the above,

The plural of post. occurs as //0055,/30.57"5,}%5;‘]2/, One level I
and two level IT students have /f03535/,3 Two level I and two level IT
students have /DQS&Z/. M1 others have /fastS/. (See Consonants,
Chapter IT,)

The plural of wasp occurs as /WSS, UIS P 5pS, WISIZ/,  One
level T student has /wD55/3; two level TI students have /woSj/; two
level T students have /w0sJ7Z/. All others have /fwdsps/.

The plural of child is formed by adding the allomorph / -1/ and
changing the vowel in the base form, children, The plural of woman is
formed by changing the stressed vowel in iLne base form, wvomen.

The plural of man is formed by changing the vowel in the base form,
mens There is one instance in which / -z / is also added, m2ns,

In the interviews the singular and plural forms of house, hoof,
trough and ox are recoided. The plural of house is /havzrzl. “There
are two plural forms of hoof, /hufS/ and /Rovs/. Usage is equally di-
vided. The plural of trouph is usually /#rofS/, Three students have
[+rovz/.

There are two instances in the discussions of plural nouns being
used as singular ones:

He try to cure this here ladies. 19-T

You going to have a disadvantages, 2,-II

There are fourteen instances in the level T and II discussions of a
singular noun being used as a plural noun, Typical examples are:

He one of the richest man in town. 19-I
Bay have more interest to drive, 23-TI
What are some of the thing? 2l;-II
The possessive singular is formed by adding the possessive morpheme
to the base form of Lhe noun. The morpheme has three allomorphs, / -s,
-Z,-ﬂﬁ/ﬁ / -s / is added to singular nouns that end in voiceless
sounds. Only cne example occurs in the discussions:

James Blankenship's /6/36_9[{1'/73/_795/ opinion 24-IT

/ -z / is added to those that end in voiced sounds. For example:
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This man's /m22Nn 2/ heart 20=III
Mrs, Greene's /jr'/'nz. / 10:30 class 21-II
His father's //a é/aZ/ house 22-I

No possessive forms of nouns which end in sibilants are found in the ma=-
terials, / = / may be added to any noun. Possessives formed by adde
ing / - @ / occur in four discussions, In 19-I, approximately 50% of
the singular possessives are formed by adding / - & /; in 28-I, LOZ,
Two singular possessive forms occur in 30-II, one in 31-I; these are
formed by adding /-‘gi /s The following are typical of the forms which
occurs:

Caesar house 19-I

Carver football team 28-I

Silas Marner life 28-I

The possessive plurals used in the discussions are formed by adding
the / = &/ allomorph to the noun plural, Examples are:

All the drivers!' rules 23-II
The teachers' performing 25-IT
Grownups' accusations 26-II

In 19-I the form women occurs twice as a possessive:

Womeg part

Women novels

Many of the nouns are marked by derivational suffixes, The suffix
most often used is -tion, as in election, prediction, education, integra=-
tion, Others often used are:

~ence: difference, evidence, patience, reflerence

- er: teacher, leader, writer
- ity:  opportunity, majority, inferiority, personality

-ment: govermment, adjustment, statement, commandment

-ness: gentleness, kindness, seriousness, filthiness, business

- or: actor, governor

-ship:  companionship, friendship, leadership, scholarship
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Less frequently used are:

—

-aire: millionaire
- al: trial, normal, formal
- Cy: Ppregnancy, democracy
- dom: wisdom, freedom
- ery:s  robbery, archery, bakery
-ettes majorette
- ian: librarian, comedian
- ism: criticism
- is: basis
- ist: romanticist, communist
&« ry: poetry, chemistry
- th: death, wealth
Nouns function as subjects, direct objects, indirect objects, re=-
tained objects, objective complements, subjective complements, adverbial

nouns, appositives, objects of prepositions, noun adjuncts and nomina-
tives of address.

The usual position of the subject is before the verb, except in
questions and sentences which begin with there or it. (See Sentence Pat-
terns, Chapter VI,) Typical of the subiects that occur in the materials
are the following:

We, the students of Carver High, have one of the best
and bigger caieterias in the city of Memphis, 27=-II

The change in Silas Marner's life was great. 28-1

Many grownups today believe that teen~agers are
wilde 26-II

A person that's in office he should have a high achieve=
mente 30-II

The posicion of the direct object is after the verb, for example:

I haven't received a letter from the Board confirming
é—j&o ZO'III
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I had chance to go to Columbia, Michigan, 2l1=-I

A good student council president must have the ability
to lead. 30-II

The position of the indirect object is after the verb and before
the direct object. ILxamples are:

This gives the reader a chance, 20-III

You!ll still be teaching the dumb children the dumb
things. 25~II

They don't give the teen-agers a chance. 26-II

She asked me where did we eat afterward. 31-I

Two retained objects occur in the materials. Their position is
after the verb:

Tennyson was called the poet laureate. 22-I

The sonnets were called The Sonnets from the
Portuguese., 22-I

There is one instance of a noun occurring as an objective comple=-
ment., Its position is after the direct object:

The author called this particular story Vanity
Fair. 22-]

The position of the subjective complement is after the verb, for
example:

It was real friendshipe 19-I

I think boys are worse drivers than girls, 23-II

He was a church-going young man, 30-IT

Adverbial nouns usually occur after the verb or at the beginning of

the sentence., Examples are:

Ve left and came home. 22-I

No, ma'am, suppose to git my license this summer. 23-II

Last year I was also placed in a higher classy. .2l=II
An appositive is placed after the noun it modifies, for example:

He fled from his home town, Lan%ern Yard., 19-I
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They oughtn't to have the real smart ones and the
real dumb ones taking things, subjects, together, 25-11

All the animals did work except Snowball, the pig. 29-I

g The obiect of a preposition follows the preposition to which it is
linked. Lxamples are:

Of culture, beauty and power 22-I

Because of their families 26-II
To this 1adx 31-T

The position of the noun adjunct is before the noun it modifies.
Examples are:

Auditorium period 20-IIX

Our school colors 2i-II

A literature book 22-I

An orphan child 28-I

Nominatives of address occur at the beginning and end of sentences.
These occur only sporadically in the materials., Typical examples are:

He did it, boy. 19-I

Naomi Bogan, have you a comment? 20-I1I

It's too late, Larry. 21-II

PRONOUNS. Pronouns are treated here as a sub-class of nouns. There
are cignt pronouns. I, we, you, he, she, it, they and who. Possessive and
objeciive forms for most of these occur; they are listed helows

SUBJFCT POSSESSIVE OBJECTIVE

I my me

we our, ours us
. you your, yours, you-alls you, you=-all
‘ he his him

she hers her

it
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them

their, theirs, they

they
who whose whom
Ho possessive for

Tt is used both as a subject and as an object.
It is there

it occurs in the discussions. Whom occurs only in 20-II1,
used as the objeci of a preposition:

Some encmies of the people whom he was caught by.

The forms ours, hers, yours, theirs, you=all and you-alls occur
only in the interviews, where six students use the plural form vou-all,
A1l others use your and yourse. Him occurs orice as a sub-

two, you-alls,
Jecth:

Him and some more of these men, well they
killed him, 19-I

Ve occurs once as the objiect, of a preposition:

Tt is necessary for we as the strderts. 23-II

Who occurs once as a possessive:

e

They git together and see whose car can outrun
who, 23-I1

Fisn occurs once as a possessive:

ooeWhen he lost hisn. 19-I

discussions.

They occurs as a possessive seven times in threc of the
seen in the

Their occcurs 843 of the time, they 16%. This use of they is

1
R - |

following:

5 They know they father may take away their license. 23-II
E} They see they parents doing this. 26-TI
28-1

They second team moving up into the first team.

.
S —————

The pronouns my, your, his, her, it, them, their, our
self, for example:

combine with

veewithin the man himself, 19-I

She swore to herselfeeeo22-I

Richard Homer and myself, of course. 28-I
Hisself occurs twice; his ownself, once:
19-1

He imprison hisself in this place.
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The man is subduing hisself to mental
torture. 20-ITI

He just gave his ownself away., 20-ITI

Himselves occurs once:

A person who knows how to conduct himselves at
certain timese..s30-II

The demonstrative pronouns this, that, these, those occur in all of
the discussions. 1In 19-I this here cccurs three times; these here, once:

this here lady
this here ladies
to write this here

these here kinds of problems

In seven of the discussions, 19-I, 22-I, 23-II, 2L4-II, 25-II, 26-II,
27-II, double subjects are useds The double subject consists of a sub-
ject followed by a pronoun which could itself be the subject. Examples

arecs

The federal government they sent people down there to
see that liegroes git the privilege to vote. 19-I

A girl she thinks her father will go easy on her. 23-I1

Those who are not going to summer school they should
be urged to attend the public library more. 2l-II

These children at this school they should look back
and remember that at one time that they were teen-
agers themselves, 26-II

The number of double subjects in the discussions varies from two in
27-I1 to thirteen in 19-I, where they occur in 17% of the total instances

in which they might occur.

VERBS

Verbs have four inflections, the third person singular, the past
tense, the past participle, and the present participle. The verb be,
which is somewhat different from other verbs, is treated separately.

In the present tense the base form of the verb is generally used
with all persons except the third person singular, for example:

I think he didn't come. 19=I
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Other people makeeees 22-1

They drop out because they do
not haveessss 23=-T1

When vou get to collere...s2l-IT

We have over hereeeee 31lel

There is one instance in the discissions of an inflected form oc=-
curring with Tt

I haves 30~I1

mhere are seven instances of an inflected form occurring with a plu-
ral subiect, Typical exzomples are:

Their works begins onsees 22-1
If the parents allcwSeess 23-11

They wants 10 beeess 26-II

The third person singular is formed by adding the third person sin-
gnlar morpheme, which has four allomorphs, [ =5, =2, -IZ, -’éf/, to the
hase forie The distribuzion of the first three allomorphs is identical
with that of the three repular allomorphs of the noun rlural morvheme.

/ -5 / oceurs after bases ending in voiceless sonnds, except sibilants,
for example:

Fathm‘ letS //57!5/0 °0 023“II

That helps /hE€/PS/vess25-11

HQ thinks /61:9!(5/. o0 026“II

/ -z / occurs after bases ending in voiced sounds, except sibilants, for
example:

Tt, tends /T NAdZ/,4,020-111

Who knows /N0 Z [eess30-II
/- T 2/ occurs after sibilants, for example:

It teaches /%v};;ﬁz [eoes 22-1

It uses /j'b{Z_IZ [ooes 15=IT

Teach is the only verb cnding in a sibilant which is found in the
discussions., lUses {7%4:&[20/ occurs in the free conversation,
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The / - ﬁﬂ/ allomorph occurs with any verb, for example:
He say it meante...19-1
If everyone feeloese2l-Il
He always los€eeenl2-1
When a boy geteess23-11
It IOO]E likeo () 031“1
In level I discussions 75% of the third person singular forms have
the / - £/ allomorph; in level II discussions, L9%. The / - &/ allo-
morph does not occur in the level III discussion,
The past tense of the majority of the verbs is formed by adding one
of the regular allomorphs of the past tense morpheme, / ~t, -d, - Zd /e

/ -t / is added to base forms ending in a voiceless sound, except / -t /,
for example:

I placed /,0/& St [vees2L-11
They stopped /Sta /Of' [eeee25-11 .
I worked /W3 KT /iii031-1

/ -d / is added to base forms ending in a voiced sound, except / -d /,
for example:

Witches changed /Ciéa’bég/....22-l
They climbed /K [@Zmd [eeee23-11
That happened //nga Nd /eees30-1II
/-TId/ is added to base forms ending in / -t / or / -d /, for example:
He wanted /WoNnt®lf....22-1
Person committed /AomTTTd /ovee26-11

Ho disregarded /odIsri g% o1 /o00e28-1

A zero allomorph / u}zf/ occurs after bases ending in any sovnd;
the past tense form is identical with the base form of the verb, for
example:

He imprison himself, 19-I

He wrote the story because he want t0....22-1
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I don't think Godfrey act too wises 28-1
People he loved and people he trust., 30-II
This pattern occurs in six discussions. In 19-I, 16% of the past
tense forms have the / - &f/ allomorph; in 22-T, 9%. It occurs once in

28-I, 29-I, 30-IT and 31~I,

The past tense of a few verbs is formed by a change in the vowel of
the base, in addition to adding / -t / or / ~d /, for example:

brought left
caught lost
did said
fled taught,
heard thought
kept told

The past tense of a small number of verbs is formed by adding the / - }Zf/
allomorph and changing the vowel of the base, for example:

ate gave saw
became got spoke
began grew stole
broke knew stood
came met swore
fell ran threw
forgot read took
found rode won
wrote

The past of one verb is formed by suppletion, went,

Become occurs in 31-T as a past tense form; knewed and knowed occur
in 19 Io

The students' responses to the items in the worksheets include the
past tense forms of bring, climb, come, do, cat, give, ride, take, blow,
drink, drive, fit, prew and sweat, All of the students have brought as
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the past tense of bring, climbed as the past tense of climb, came as the

past tense of come, did as tho past tense of do, ate as the past tense

of eat, gave a5 the past tense of give, rode as the past tense of ride
and Took as the past tenses of take,

Student 3-II has blowed as the past tense of blow; all others have
blew. S-I has drunk as the past tense of drink; all others have dranke
T-T has drived as the past tense of drive; all others have drove., 9-1I,
13-II, 1B-1I1 have fit as the past tense of fit; all others have fittede
5-I and 1L~T have growed as the past tense ofF grow; all others have grew.
14-I has sweat as the past tense of sweats all others have sweated.

The majority of the verbs have past participle forms which are iden~
tical with the past tense forms, for examples

built mzde
caught married
convicted meant
gain said
gained started
killed .suppose
knocked supposed
learned wanted

Forgot, gave and took occur as past participles; forgot occurs once,
gave twice, took once.

A few participles are formed by adding / -n,«n / to the base, with
or without a change in the vowel in the base, for example:

done thrown
gone written
gotten been
seen hidden
torn born

Did and went also occur as past participle forms. Did occurs oncesg
done occurs twice, Went occurs twice; gone occurs five times,

The past participles of two verbs are formed by adding / —ﬁ / to the
base: come, won, Came occurs once as a past participle.
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The past participles of bite, climb, drink, drive, drown, ride, take,
tear and wear occur in the interviews., All of the students have climbed
as the past participle of climb and drowned as the past participle of
drown,

Students 4-II, 10-I and 18-II have bit as the past participle of bites

all others have bitten, 16-I has drinkt as the past participle of drink:
1-TI, 3-TI, 13-IT and 16-I have drank; all others have drunk, 1L-~I has
drove as the past participle of drive; all others have driven. L-TI,
TG~1 and 16« have rode as the past participle of ride; 0-1 has rid; all
others have ridden. 5-1 and 1lli-I have took as the past participlE—Ef take;
all others have taken. 3-II and 1h-I have tore as the past participle of
tear; all others have torn, 14-I has wore as the past participle of wear;
all others have worn., -

The present participle is formed by adding -ing / «Z7) [/ or /[ =In /
to ‘the base form of the verb, Examples are:

Why's they looking? 19-I
You're playingessee28-I
He is E’_‘_lg}lmo oo QBO‘II

Both / -Z9 / and / = T/ occur on all levels; / -I%/ is used more
frequently than / -gzzy/. (See Consonants, Chapter II.)

The present participle ending is often pronounced / -n / when it

occurs with go: poing /9on /. /[9er9 / and [40£f1/ alsp occur. When to
follows poing, the phrase is often pronounced qona /s

The verb be has more inflectional forms than any other verb. There

are five present tense forms: am, is, are, be and the zero copula, Am

usually occurs when the subject is 1; be occurs in 8% of the instances

in which I is the subject. Typical are the following:
I am in the twelfth grade. 22-I
I think T am a average student, 30-II
When I'm out I be as safe as I can, 23-II
He or a singular noun occurs with is, be and the zero copula, Is
occurs in 90%, be in 8% and the zero copula in 29 of the instances,
Typical examples are:

At this stage it is not.e.¢20-III

The trend what they have right now is sufficient
for MEe e 0026“11

Tt be a lot of kids there my ageeees3l-I
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If everybody in there slow learnerssse25-II

Are occurs with we, for example:
We'rz in hirh schooleese2l-I1
We're on subject and verbseeee2l=II

We're wild and UNrulyeooe26-I1

Are, be and the zero copula occur with 222. Are occurs in 8% of the ine
STances, be in 66% and / « / in 25%, Typical examples are:

When you enter the story, you are already on the
scene of the action. 22-1

I mean you be the smartest one in that class. 2L-I1

If you a slow learnercss«26-11
Are, is, be and the zero copula occur with they or some other plural
subject. Are occurs in 797 of the instances, is in 9%, be in 9% and the
zero copula in 2%, Examples are:

These are some of the things. 20-III

Some of the things that should be tavght ises.e2l-II

They be meaningfule. 25-II
They glad to have this. 19-I
Be finite and the zero copula occur in level I and II discussionse.

They also occur in the free conversation of level I and II students.
They do not ocecur in the materials of the level II1 students.

Be has twe past tense forms, was and Weres Was occurs with I, he
or a singular noun, for example:

He was afraid. 30-II

The lesson was harde 2L4~II

I was the bus boy. 31-I

Was and were occur with you. Was occurs in 50% of the instances.

——

Examples are:

The last time you was in mMyeeeel9-I

You were absent that daye. 28-I

She'd tell you you were uglye. 30-1I1
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Were and was occur with we. Was occurs in 60% of the instances, Examples
are:

We were on this basis constantly. 24-II

But we was closest., 31-I

Vlas and were occur with they. Was occurs in 1% of the instances,
Examples ares

They was still on the same thing. 25-1IT
They were teen-agers. 26-II
They didn't know exactly who they were. 28-1

The past participle of be is been. The present participle is being.
Typical of the sentences in which they occur are the following:

If that had been....19-I

The man was being held. 20-III
Children could have been EOINgeeee25=11
He had been accused.ess28-I

There is one instance of the present participle occurring with a
zero allcmorph:

They can't help be that way. 26-IT

A small number of the verbs are marked by derivat .onal affixes;
these are listed below:

-ate:  associaie, isolate, graduate, appreciate, educate, dictate

- en: stiffen, straighten, happen, enable, encourage, enjoy, engage
- in:  involve

- im:  imprison, improve

-ize: recopnize, realize

~-ish: publish, finish

The auxiliaries or function words which occur with verbs in the
discussions are:

can ought (to) be

could should do
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[ mnay will get
might would have
must

The auxiliaries in the first two columns occur with the base form
of the verb, for example:

He can relax and thinkeeee20-III
He can do iteees27-I1

He could receiveceocee?=1

They could makc.eee25-I1

Father may take.e.e23-II
You may want.eee30-II

Ve might thinkooool9"1

They might geteese23-II

People must have saideses2l=II

They oupht to be gladeesel9-I

You ought t0 be ableeeee?5-1I

You should correCteecee22~I

Literature should be combinedeses29-1

te will haveeee+25-I1

He will bringeese?5~II

They would graduateese.20-III

She would lik€eeeol9-I

I would disagreeeoee23=I1

Transferring would beeses?1=I1

Must occurs only once in the discussions. May occurs in five dis=-
cussions; might, in six; ought (o), in three, None of these occurs
more than four times in any discussion. Can, could, should, ill and
would occur frequently.
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Forms of be, get and have occur with thc past participle. Get,
however, occurs very ry infrequently. Typical are the followings

Teachers are Supposedeses25-11

He was convictedeee.28-I

. It be kind of complicated.e.e21l=II

I got knockedeees3l-I

He haven't lefteesel9=-1

He have gaineees22-1

He had married.eese28-I

They had takens...29-I
Are occurs once with the past participle mades
; They're made £heir mistakeseoe26-11
Forms of be occur with the present participle, for examplet

t They was talkingeesel9-I

They be doingesee23-II

Ve are goingeees2h~II

They are putting..ee2l~II
If you be talkingoooo25"II

He was gettingeses30-II

The auxiliary is omitted in twelve instances. Typical examples are:

bt

He goingeeeel9-I

They comingeese2l-I1

If you trying tosese2l-IT

‘ If you telling a storye.ee30-II

Do is used as a funciion word in questions and negative statements,
for exanple:

You don't understandeeee25-1IT
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He did not commiteeso28-I

He didn't make ite.eo30=-IT

Do occurs twice with the headwnrd be in discussion 23-TT1:

Yle do be OUteeee

It don't bhe enjugheeee

Two or more of the auxiliary verbs may occur with the verb headword,
for example:

He has always been thought of as....20-III

You should have se€CNeeess22-1

I don't be paying attention....h 23-I1

There are three instances of done being used as an auxiliary:

They be done cut your head off....19-I
Fverybody done seen you. 28-I

T done forgete 29-T1

The usual position of the main verb in statements is after the sub-
jecte

Verb forms function as subjects, for example:
His living was earned by somethingee..19-I

Transferring to another school would be best. 21-II

They function as direct objects, for example:

T would like to graduate. 21-I1

We should have more reading of literature in the
future. 29-1

They function as subjective complements, for example:

The next thing they want to do is get married. 22-1

One thinge...is petting them exposed to more £NingSe s« 25=11

They function as objects of prepositions, for example:

He was accused of taking the moneye. 19-I
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.o e throughout the stories from beginning to ending. 20-T11

They function as modifiers of nouns, adjectives and sentences, (See
| Chapter VII, Modification and Coordination.)

ADJECTTIVES
¢ Most of the adjectives in the discussions occur only “a the base
form, COomparative and ¢ dpeﬂlatwwo forms occur svoradicallyve The com=

parative is formnd by adding the inflectional suffix -er to the base
form, the superlative by awling -ast to the base. Typical of the forms
wnich occur are the following:

big bigger . blggest
close closes
great greater greatest
hard harder

rich richest
low lower

old older/elder

smart smarter smartest
young younger

Two adiectives with suppletive forms also occur:
good better best
bad worst
Polysyllabic adjectives do not follow the pattern of adding -er,

.est to the base Form, Hore and 1ost. are used with these to forn a
phrase which is pqnlva]onu Th funcLion to the forms with suffixes, for

cXam::le:
more careful
more cultural things
more reckless
most imvortant

There i3 one instance in which botl more and an inflecilional suf-
ix are used to form the comparative: a more hipher jobe

k9
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Many of the adjectives are marked by derivational suffixes. The
most often used suffix is =-al, as in financial, normal, moral. Among
others used are:

-able: (~ible): possible, irresponsible, responsible

- ant: important

- ar: similar, particular, familiar

- ary: primary, pr<liminary, literary, elementary

- en: linen

=« ent: excellent, different, indifferent, ‘ufficient

- ful:  thankful, beautiful, careful, meaningful, wonderful

- 1ic: electric, scholastic

ish:  English
- ive: captive, defensive, distributive

-less: reckless, restless

- ly: worldly
- ous: famous, anxious, serious, victorious, Jjealous
- y: guilty, ready, funny, empty, happy, easy, unruly
Adjectives function as modifiers of nouns; their position is usually
before the noun head, for example:
famous plays 19-I
a perfect murder 20-III

the full opinion 21-II

open arms 22-1

They also funchion as subjective complements: their position is
usnally after the verb, for example:

He was sick. 19-1

She be kind of scared. 23-II

+eothat secms bripht, 26-T1
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They get made 25-II

AJVERBS

A few adverbs have comparative forms. These are formed by adding =-er
to the base form, for example; lonrer, later, sooner. The suppletive
form better also occurs. Typical examples are:

Later on they said thates..19-1

There no lenger will be a Manassas., 20-ITI

He wiil help them to put themselves ir the story
better, 20-111

You'll get caught sooner or later. 30-I1

Most adverbs, however, have no inflected forms. They fall into two
groups, those whici have the derivational ending -ly and those which do
not. Typical of those in the -1y group are the following:

accidentally eventually mainly
actually exactly mostly
basically foolishly probably
completely hardly really
diresc*ly likely usually

Adverbs which do not have the -ly suffix fall into several groups:
(1) those which have tha prefix a-, for example:

about
aleng
around
awvay

(2) those with the suffix -wise, for example: otherwise, competition-
wise; (3) those formed by adding some, any, every and ro tc more, how,
way, where and place, for examples

anyhow sometimes
anymore somewhere
anyway everyplace
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noway: They can't do nothing with him noway. 19-I

(}) those that ena in ~ward, for example: forward and aftarward; (9)
those that are identical with prepositions, for example:

. off vel.cut his head off, 19-T

behind +..keuping them behind, 25-TT

over ...toach the same thine over, 25-TT
in voothe first thing that we were ine...20-III
down +esthings started slowing down. 31-I

Many of the adverbs used in the discussions cannot be put into groups

. such as the above., Typical of these are the followins:
also already now
too first far
then right 2nough
maybe | still only
always there close
ever once SO
yetb almost back
early wrong near
good all perhaps
just often

Adverbs function as modifiers of verbs, adjectives, nouns and sen-
tences.  (Dee Chapter VT1.)  They occur in scveral positions in the sen-
tence,

They occur immediately after the verb:

Statistics are based only on the amount of girls driving. 23-II

. ..o they probably can do better at night schoolee«s26-T1

They had these people to tell what they had done
WIONEe s 271

They occur before the verb:
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He actually lost all respect for ber. 20-I1I

1 also believe ithat young people shouldesss?l=1T

mhen their neighbors probably would complaine .. e26-I1
They occur bebweon the auxiliary and the verb:
lle was probably trying to pain wealth, 19-I

. sesomeonc else can be easily influenced by this
person. 25«11

..oone who would willingly accept suggestions from

———

other people., 30-TI
They occur at the beginning of the sentence:

Eventually, he lost this in his hard trying. ?22-I

Now we're gonna talk aboubesse25-11

et —

Late. in life vou may want it. 30-II

They occur at the end of the sentence:
She was a writer too. 19-I
Tt is not completed yet. 20-III

Most of us throw it away foolishly. 27-11

—— vk w mae e ww o -

e e memsMseviia e vy nen




CHAPTER V

FUNCTION WORDS

The four parts of speech, the noun, the verb, the adjective and the
adverb have been described in the preceding chapter. These account for
the majority of words in the discussions. The words which do not belong
to these four classes are function words and are described here,

The function words in the materials may be divided into several
proups; some paltern with the parts of speech; some perform other func=
tions in the sentence.

DETFRMTNERS

The determiners pattern with nouns, The most commonly used deter=
miners, by far, found in the materials are the and a/an, Others fre-
quently used are:

all many some
both more that
enough my their
every no - these
few one this
her other those
his our your

A number of these words are pronouns, hut they are classed as de=
terminers when they occur with nouns. Possessive nouns also function
as determiners.

7ypical use of determiners is seen in the following phrases:

A very good ending 20-III

This new school 21-I11

Ihg world ?22-1
ﬁ office 23-I1

Their senior year 2l-II

A1l the other children 30-TT
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Caesar's wife 19-T

A occurs in all environments. An occurs only before words beginning
with vowels, 1In 577 n’ the Ln itances whore an could occur, a occul s
The has two forms, /& /e /Zf / usually occurs before words
beginning with vowels, /éfa 'bafovu Lthose bepinning with consonants,
Thern are two instances of ,éﬁ) / occurrine before worrds beginning with
vewels:

The /&Q / army 20-ITI

The /313 / other 25-IL

AUXTLTARIES

?

The auxiliaries pattern with verbs. These include be, do, have and
the moial auxiliaries. Because some of the auxiliaries are also rull
verbs, they have been described in Chapter IIY,

QUALTFIERS

The qualifiers pat*ern with adjiecctives and adverbs. The-most fre-
uently used are very, so, more, kind of'y pronounced most frequently
7/(41 ‘ndd /y ant sort, O'75Jf—-d /o Othnrs used are:

about. pretty

a gr-at qui te

a little quite a few
aven real

less that

mos?, too

Typical vee of these is seen in the following:
Tt's too late. 20-IIT

The rest of them are kind of lazy. 2h-II

He ain't poing to do nothing but take a trip over to
Furope about two years and slide back to Memphis. 19-I

PREPOS ITTOHS

The prepositions are followd by nouns, many otf' which are preceded
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by determiners. The unit formed by the preposition and noun functions
as a modifier. The most frequently uscd single prepositions are listed
helows

about by
across

after

among

around from
as in
at near
before of
behind off
between to
but toward

Compound and phrasal prepositions ocecur also: the ones most used
by the students are:

according to in favor of off of
apart from in front of out of
because of inside of throughout
down from instead of within
except for into withoat

The following examples illustrate the use of prepositions:
She dreamed about hime. 19-1

T would like for them to make new rules for our
cafeteria. 27-11

The trouble was within the man himself. 20-ITI

Students should be grouped according to their
abilities. 25-II B

L8




CONJUNCTIONS

The conjunctions are used to join coordinate elements; their po-

sition is between the groups they join. And is the most frequently used
conjunction; others used are but, or, yet. Yet occurs only onceo Infree
quently conjunctions are joined with another word to form phrases, for
cxample, and see, and so, and then, and then apain, The Pollomngr illuse~
trate the use ol conjunctions:

They think or feel that they are not as good as the
next person, 25-TT

wewSomeone that can get his lesson, go to dances and
have fun, know the studen®s and do what they do, yet he
can stay above the rest of them., 30-1I

They was taking turns staying with this preacher, and
S0 this nipght of all nighis was Silas Marner's nifhtes.el9-1

SENTENCE CONNECTORS

Three sentence connectors are found in the materials: therefore,
furthermore and also; none of them, however, occurs frequently. ‘iney

occur bLetueen the two units they connect or within the second of the
units, Furthermore ocrurs with the coordinator and. Typical examples
are:

She said she'd like to go to the theater and to the
museum; she also said that she'd like to go down
toWNoese19-]

Tt is not completed yet; therefore we will have %o
finish here at Manassas naxt year., 20-ITT

Tou have to have a lot of kids to back you up, and
furthermore, I think I have the ability to lead....30-IT

INITTATORS

A few words, occurring at the beginning of sentences, function as
initiators. The most often used are well, you see, and then. Their use
is seen in the follouing:

Well, he po easier with these., 23-II

You see, they think or feel that they are not as
good, 25-I

And then, afterwvards we went to the Airport and to
the Dobbs louse, 31-I
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STARTLIVERD Ak FILLERSI

Stabilizers, which are a type of hesitation, occur frequently in all
6* +he discussicns. some of thase are vords and phrases, such as well,
W know, 1 mean, 16 me £ea, Others, such as un, er, a-uh, cannot be
. ¢ srsldered wvor T 1lars, the repetitions ani-ﬁaff-hoFﬁﬁﬁwords, are found

i 111 of ‘hoe discuscisne, “hese features are £6C6N in the followinr:

’ An he was a. he was a, a author who ah ah took ah
sipht for rranted uhen he lost hisn, but Hh,'fook him
seven years to urite this here, but be didn't have
enourh time. letd tell ah about the thini's, you rnow,
uh everyday people, no, rormal people ougnd to ve
Thankful for, you know, when they haven'i got their

sipnt., 19-I

The sophomores of next year ah well I believe well
R . \ . R —————— ' . _"’z——-—-
this is the question, "Will we move over?" Ve will not
be able to move over if the school is not comuleted.
True, which at this stape it is no%. Well un it's half=-
way through. Tt is not com, comnleted; therefore, we
will have to finish hare at Manassas. 20-TI1

I think he's right to a certain extent because the
student body, because the studen’ body itself could fill
the auditorium and then not leave any room for the parents,
but T think ke shonld ah enable us to pu, you know, if our

. e R
parents aran'h pgoing i1 be able i.o come and we have the in-
vitations. ?h-IT
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CHAPTER VI

SENTENCE PATTERNS

The most often used sentence pattern in the discussions is that of
subiect + verb, found in statements and nepative sentences. Questions
and request sentences pattern differently.

The statements, which far outnumber all other types of sentences,1

fall into ten patterns. The verb be occurs in four of *hese. Because
be is somewhat different from other verbs, patterns in which it occurs are

described separately; these follow the patterns 1in which other verbs oc=
curs:
PATTERN I
Subject + Verb

This pattern occurs in all of the discussions. The verb may be
followed by an adverbial element. The following examnles are typical:

I guess., 19-I
Some students don't try. 23-II
I started out about last year. 28-I

T mingle well with other peoples 30-11

PATTERN IT
Subject + Verb + Direct Object

This pattern occurs in all of the discussions. The following sen-
tences are typical:

He had these fits. 20-ITI

we elect student council representatives. 27-II
I enjoyed Nnglish very much this yrare. 29-I

He really wanted Fppie then. 30-1I

T had a chance to fo to Columbia, Michigan. 31-I

PATTERN III

Subject + Verb + Indirect Object + Direct Object
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This

pattern occurs sporadically in most of the discussions.

cal examples are:

This

This
cussions.

This will give the reader a chance to catch his
breath. 20-TTI

That, will give us a great setback, 21-II
He sent his wife a letter. 22-I

The Carver fcotball team will give the other schools
more competition. 28-I

I told her it was real nice and everything. 31-I

PATTERN IV
Subject + Verb + Dircct Object + Objective Complement
pattern occurs in only one discussion,

The author called this particular story Vanity
Fair, 22-1

Her love for him made her strong. 22-I

PATTERN V

Subject. + Verb + Subjective Complement

pattern occurs sporadically in less than one-third of the dise-
Both nouns and adjectives occur as complements, for example:

Silas Marner, after he came io Raveloe, he became a
linen maker. 19-I

He became the leader. 29-I
She became very happy. 22-I

They got mad, 25-TI

PATTERN VI

Tn all of the discussions one or two statements without subjects oc-
cur. In most instances the context is such that the meaning is clear.
The following are typicai:

Also when he starts out in the first person, gives
you the sense that it's sort of like....20=Ti1
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Suppose to get my license this summer, 23-"1
Seem like his father should have gave it to him, 30-II

There are four patterns in which the verb be occurs.

PATTERN VIX
Subject + Be + Adverbial Element

This pattern occurs in the discussions on all levels, The following
examples are typical:

We're in high school now. 21-IT
I+ was in the non-fiction section, 23-II

I'm in 11-6 homeroom. 29=-1

PAT'TERN VITI
Subject + Be + Subjective Complement
This pattern is found in all of the discussion.. Nouns and adjec-
tives may occur as subjective complements; adjectives occur more fre-
quently., Typical are the following:
He was quiet. 19-I
He was a rcmanticist., 20-III
This is Manassas High School. 21-IT
She be kind of scared,® 23-II
Others are old fopgies. 27-I1
Grammar is more important. 29-I
_Bg_finite3 occurs only in the present. tense. (See Verbs, Chapter
17, )
PATTERN IX
Expletive + Be + Subject
In this pattern the expletive it or there occupies the subject po=-

sition, The there + be + subject pattern occurs in two-thirds of the
discussions. The following examples are typical:
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There were certain peonle who saidoes.s20-TIT
There are not that many pirls drivirg, 23-II
There's a possible chance, 26-IT

There was a leader,e. o?9«-]

There's a few "buta® iy v, 3017

The it + be + subjcet pa*tern occur: sroradically in anproximitaly
ona=ourth of the 'liscussions, Typical examnles are:

. Tt was mental torture., 20-III

' It was the age of culture. 22-I

It's not a time for play, 30-IT

A sub-pattern with it occurs sporadically in most of the discussions

in which the there pattern occurs. This it is used where there might be
expected to occur, for example: T

It's no doubt, 20-IIT
It was so many numbers, 23-II
Tt's a lot of essays and things., 25-II
It be a lot of kids there my ages 31-I
It was a few sophomores there. 31-I
The sub-pattern occurs alse in the free conversation in the inter-
vizws, All of the students who use it, also use the there pattern. The

sub-pattern occurs more often than the there pattern in the conversation

of students L~T and 16-T. It does not occur in the conversation of level
ITI students,

PATTERN X

Subject + @ Copula + Subjective Complement or Adverbial Elementh

ﬁ? The zero copula occurs wherever the present tense forms am, is, are,

or be may occur, This pattern does not occur as frequently as patterns
- VI and VII, It does not. occur in the level III discussions,

Typical are
che following:

They glad to have him, 19I

His father out of town, 23-TI
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You the onliest somebody in that class. 2L=II

Another reason because his girl friend was going
to get married. 30-II a

This pattern occurs in the free conversation of the interviews. It
occurs fairly frequently in the conversation of level I students, less
frequently in that of level II students. It does not occur in that of
level I1T students. The students who use this pattern also use the other
patterns in which be occurs. The following examples from the free con-
versation of student 1l-I illustrate this:

Social Studies is my magjor,
lie's a carpenter,

It's not required,

It's always crowded,

Tt's for the kids mostly.
They be minor sports.

It always be crowded,

It be mostly dancinge

He a truck drivere.

She just a housewifeoS

NEGATTVES
Nerrative sentences occur in all of the discussions.

Negation is most often signalled by the function word not, pronocunced
/nat ,nt , N /. Not comes between the auxiliary and the verb, when

the verb in the statement is one other than be, for example:
He haven't left. 19-I
I don't think students should be grouped. 25-II
If he doesn't have any ambitione.ee26-I1
We wasn't winning first place. 31-T
When be is the verb, not comes after it, for example:

He wasglﬁ like that. 19-I
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The younger children that aren't already heve.ese27-II

T'm not, clumsy. 29=1

T'm 223 well known. 30-T1

Never is also uced to express nesation, If there is no auxiliary,
its position is before the vert;; if there is one, it comes between the

auxiliary and the verb, for example:
He never came out without his dogs. 29-1
The second semester will never git started. 21-11
acuvapmStanmpa

Satan is in heil and he falls and falls, but he never
quit falling. 22-I

You'll never learn anything. 25«11

The negative words, hardly, nobedy, nothing, no occur sporadically.
Hardly and nobody occur only with other negatives. Nothing and no occur
Foih with and wifhout them. Typical examples are: |

You wouldn't hardly catch any girls in drag
vaces, 20-II

Didn't nobody know anything about ite 19-I

You have nothing that builds directly up into the
story. 20=IJ1

You have nn PLote s eo20=1T1

So it. wouldn't be no competition. 2h-I1

QUESTIONS

Questions, which cccur in nine of the discussions, are signalled in
three ways, by reversal of the statement pattern of subject + verb, by

interrogators, or by rising intonatione

When the verb is be, there is a reversal of subject and verb, as in

the following:

Are there any questions? 19-I

Was there a common enfing
to the story? 20-III

Is that all? 29-I
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When there is an anxiliary, it precedes the subject, the verb fol-
lows it. If there are two or more auxiliaries, the subject comes after

the first one, for example:
Would you come up? 28T
Will we have any newcomers on the team: 28-I
? Should students be prouped according to their abilities? LTI

“han there is nn other anxiliary and the verb is one other than be,
some Form of do is nsed to achieve t'e reversal, for examrles

Did the stories have a similar ending? 20-III

Do you suppase the school will try to sive you
all any competition? 28-I

Do you like football? 28-I

There is one instance in which an auxiliary is not used:

You want to say something?6 19-T

A number of the qurstions begin with one of the interrogators how,
why, whot, who. How and why function only as interrogators, and the
gubicot and verb are reversed. What and who, in addition to signalling
that a sentence is a question, function as sutbjects, direct objects or
complements within it. When they function as swbjects, the pattern is
subirct + verb, When they function as objects, the subject and verb are

reversed. The following are illustrative:

ﬂgﬂ did he end it? 20-III

How do you think Carver football team'll be rated
next year? 28-I

Why's they looking at him like that? 19-1
What is your opinion? 2lL-T1

Ivory, what do you think about that? 25-II
Who going to be the leader in the class? 25-11

In one ouestion the pattern of subject + verb is used; the intona-
tion pattern is 2 - 3.7,

That vould benefit the student more? 2L-TI

A few questions have no verbs. These consist of one, two or three
words which have a rising intcnation pattern, for example:
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wny? 37 19-1
Grambling College? 2-371  23-I1

Our victorious team? 2-37Q 31-1

REQUESTS
There are ten request sentences in the discussions. In all of these
the base form of the verb is followed by a modifier or a complement. There
is no subject. The following are illustrative:
Ask your question again. 22-I
Let me answer that. 2L-II
Let them go on, 25-II

Wait a minute. 31-1
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CHAPTER VII
MODIFICATTON AND COORDINATICK
. Two of the syntactic rela.ionships into which the woras, phrases
‘ and clauses in the sentences enter are modification and coordination.
MODIFICATION
Nouns, verbs, adjertives, adverbs, functiwn words and sentences
occur as heads modified by other structures,

NOTINS AS HEADWORDS

Nouns occur as headwords modified by determiners, adjectives, nouns,

verbs, adverbs, prepositional phrases and relative clauces., Modifiers
occur both before the noun and after it.

The most common modifier of the noun is the determiners . TOSiw
tion is before the noun, for example: -

Most of the children....20-II1

...well as a secretary in a officeecss23-I1

What is your opinion? 2)-11

...being persuaded by his friends....26-I1

That's what we need in g'president....BO-II

The adjective is the next most frequent modifier of the noun. Its
pos.tion in the noun phrase is after the determiner, if there is one,
and before the noun head. Examples of this structure are the following:
He was quiet and had gqueer €YEeSeeselI=1

That's one of the main contrastSeee«20-I11

...the purpose of oral discussion is to
improve speech habits....2h-II

Some students are harder to learn a certain
. thing....26-II

Approximately 26% of the nouns occur with one adjective modifier.
When two adjectives occur, they are usually connected by and, for

59




example:

The man vas subjected to phxsical and
mental torture....20«I11

* ...how tc speak the correct and proper
EH?liShooo02h~II

We...have one of the best and bigger
cafeterias,...27-11

No nouns occur with three adjective modifiers.

There are three noun modifiers of nouns, the noun adjunct, the pos-
sessive form of the noun and the appositive.

The noun adjunct comes before the noun, for example:

++.if they change it over during the
half semester period. 20-I11

...they will also have a cosmetology
department....21-II

...that our student body should
exercise, 27-1I

Since you a basketball player....28-I

The possessive form of the noun precedes the noun, for example:
...Brutus serit Decius to Caesar house....19-1
.+.nad written the women part so welleeool9=-1
.+.10 note that most of Poe's stories.s..20-I1I

...re should know all the gziyer's ruleSeeee23-11

.. .grown-ups' accusations are incorrecties..26=-I1

Appositives follow the noun head. They occur sporadically in approx-
imately one-half of the discussions. Typical examples are:

S ) ,seh.s friend Hi}liam was the one to come
inoo;019”1

.+.ss8c she had a friend Amelia.ese22-1
...when they found his dead wife MollYeeeo28=-1

I just want to say something about Godfrey's
wife Nancy. 30-II
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Three forms of the verb modify the noun, the present participle, the
past participle and the infinitive. The present participle and inlinitive
occur rather frequently, the past participle less frequently. The present
ard past participles come before the noun head, for example:

.. oplayed the leading partess.22-I
...have a pleasing person~lity....30-II

..oShe was just a determine PErSONcss s 221

...he saw different, him and his adopted
child., 30-II

When the participle is part of a nhrase, it follows the noun head,
for example:

He supposed to have gr enpaged 0 this
lady name Saprah, 19-I

They were just three old women saying
safmething., 22-I

The majority of teen-agers driving cars
Egﬂgdays are boys., 23-11

T went with a boy named Jerryee..31-I

Infinitives follow the noun head, for example:
The one t0 COMEseseld=I
Have time to rest....23-II
The time to throw awaVee.,-(~II
The ability to read....30-II
Adverbs follow the noun head. They occur in eight of the discussions,
but no more than three occur in any discussion, and ir several instances,
-he same adverb occurs twice. Typical exampnles are:
I1f they start the year 3{335....20-111

That we had about, a month ggg....28-1

Prepositional phrases come after the noun head; they occur fre-
quently in all of the discussions. The following are typical:

The class as a WholEeees20-IT7T

The current problems of a high school..ee2l-I1
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The children with the low averageS...25-I1

The adults of their dayas.e26-II

Ninth grade ﬁﬁ_Porter....Bl-I

Relative clauses follow the nounj they are connected to the head by
that, which, who or whom. Typical examples are:

So then the person that didn't know it, he Jjust
(it down, 25-II

The suspense which his short stories are filled
Witho c00 ZO’TII

The poet laureate is a person vho is honored
with a award. 22-II

Some of the people whom he was caught byees.20-I1I

A few clauses, however, do not occur immediately after the noun head,
for example:

The first man died who had the linen factory. 19-1

VERBS AS HFADWORDS

Verbs occur as headwords modified by adverbs, adverbial nouns, pre-
positional phrases, and clauses.

Adverbs occur before the verb head, after it, or between the auxiliary
if there is one, and the verb head, 'or example:

She always praised her sister. 20-III
You are already on the scene of the action. 20-TII

He should be one who would willingly accept
suggastions. 30-I1

Adverbial nouns cone after the verb head.
Tt wouldn't last a day. 19-1

We got there Friday morning. 22-I

I would like to talk about the trip we made Thursday
night., 22-I

I got home about two. 31-1
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Prepositional phrases come after the verb head, {~r example:

She said on the witness atand that he had told )
h(‘:’ro 19“1-

A1l of them are against beins transferred. &l-I1

She was put into an orphan home. 22=-1

Should students be grouped according t. their
abilities? 25-1IT

Clauses come af'ter the verb head, for example:

It happened when he was staying up with this elder
Eléﬂo 19"I

Mr. Jones would feed them when he got ready. 29-1

He 1.ft because h. -1as accused of taking mo_.cy. 30-II

ADJECTIVES AS HEADWORDS

The most frecaent adjective modifiers are adverbs and qualifiers,
for example:

T was scheduled to go .o Southside High, which
this year is a completely white school. 20-I11

They ought not to have the real smart ones and
the real dumb ones taking things together. 25-II

A very few adjectives are modified by prepositional phrases:

It was diffiéult for them to see each other. 22-I

That's what's wrong with people. 25-IT

Someone that can be better than zverage. 30-11

A few are modified by infinitives, for example:?

Boys they be anxious to drive. 23-11

I'm hard to catch on. 25-I1

ADVERBS AS HEADWORDS
Adverbs are modified by qualifiers, for example:

He did act sort of queer. 19-I
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I don't think it changed him too much. 25-T1

They..eexplain the session real well, 25-I7T

. SENTENCES AS HEADS
senterc o are modified by adverhs, verbs, prepositianzl phrases and
clauses, Thoese usually ~ccur at the bepinning of the sentence; a few oc-

cur at the opl,

Adverbs occur rrequently as sentence modifiers. Tvpical are the
following:

Eventually he lost this in his hard trying. 22-I

Quite naturally he's going to want to show off
an¢ everything, 23-IT

Verbs occur sporadically. The following are typical:

That's what the teacher's here for, to explain thines
to you. 25-TT

He went his way, knowing that he didn't take the
money., 30-TT

Prepositional phrases and clauses occur frequentlv. The following
are typical:

By mistake he accidentally kilt him. 19-I

During the marching, we marched about two miles up
a road. 22-]

Although once in a while he might do wrong,
he didn't want this to be known. 30-1T

Maybe you ought to be in a special class, if
you're that dumb, 25-II
e
There is one instance in which a sentence modifier appears 1o modify
a structure introduced by a subordinator:

Though I think it's necessary for we as the students
to go twelve months a year cause I think that we need
it, thoueh I wouldn't want to go twelve months., 23-IT

COOEDINATION

Stractures of coordination occur in all of the discussions. The
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units in a structure, which are usually syntactically equivalent, may
be nouns, verbs, adiectives, adverbs, func*ion words, phrases or clauses,
STRUCTURES WITH NOUN5, VERBS, ADJECTIVES, ADVERBS AND FUNCTION WORI'S

A1l of the parts of speech enter into structures of coordination,
nouns and verbs fairly frequently, adjectives and adverbs sporadically,

Typical of the coordinate structures in which nouns occur are the
following:

What was it, the money, wisdom or wealth? 19-I

+eethe man or person who was subjected to mentai
toriure was rescued by the army. 20-I1I

The actors and actresses were superb., 22-I1

ssolike major subjects, for instance, English,
American History and Math. 2h-II

.eet0 learn how to play archery, tennis and
paddle tennis. 31-T

Typical of the structures in which verbs occur are the following:

They didn't know nothing else to do but look at
him and think like that. 19-I

Most boys drink and drive, too. 23-II

I don't think you shonld ston and shirk. 2lL-II

They shouvld lcok back and remember....26-IT

I would have fun meeting and ipimming and
playing and all thate 31-I

Typical of the structures in which adjectives and adverbs occur are
the following:

The man was both subjected to physical and mental
torture, 20-I1I

She was pale and weake. 22-II

T got among thie "A" and "B" students. 2hL-II

Thay just got disappointed and discouraged. 25-II

You'll get caught sooner or later. 31-I
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Function words also occur in structures of coordination. Typical
examples are:

ife grew less and less fond of money. 19-1

«eedbout three or four days. 24-TT

Tt made me want to study more and more. 24-II

This student, is able to get his or her
lesson., 25-I1

STRUCTURES WITH PREPOSITIONAL FHRASES ANDR CLAUSES

Prepositional phrases occur sporadically in coordinate structures;
the following are illustratiive:

She'd like to go to the theater and to the museum. 1%-I

We went to the Airport and to the Dobbs House, 31-I

Both subordinate and coordinate clauses occur in structures of co=-
ordinationy coordinate clauses occur far more frequently than subordi-
nate clauses, The following are typical:

They should prepare and know exactly what they
supposed to teach and what the children supposed
to know. 25-T11

If they said they were against him or if they dis-
agreed with a policy which he producedes..+30-II

The teacher didnft know if they were sophomores or
what they were. 31-1

Now we have the time to throw away, and most of us

throw it away foolishly. 27=I1 T I

Did anyone enjoy that show, or did anyone see
it? 28-1

In some instances several structures in a sentence are joined by and,
for example:

The adults of their day said that they were wild and
unrnly and a restless bunch and so today here they are,
adults, and then they're oaylng that we're wild and unruly
and then tomorrow when we're 2dults, we will say " the same
tThing about the next group. So it just goes around in circles. 26-IT

In each of the discussions there are a few sentences, never more than
three, often only one, in which the units in the structure of coordination
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are not, syntactically equivalent, for examnle:

Though T said T didn't like sctool, but T would
like tc go *to collepe so that T could take elemen-

tary education. 23-IT

67




CHAPTER VIII
CONCLUSION

The primary intent of this study has been to describe the speech of
Nepro high school students in Memphis, Tennesseej this has been done in
the preceding chapters. No conclusions in the usual sense are necessarye
There may be some value in comparing the siructure of the speech of the
students with the structure of other varieties of English, particularly
the variety spoken in the area in which they live. Such a comparison is
made in this chapter.

There is no one standard speech in the United States., Hans Kuratn
has shown in A Word Geography of the Eastern United States that there
are three principal sgeech aress along the Atlantic coast: Northern,
Midland and Southern.l The standard speech of one area is considered as
acceptable as that of either of the others.2 Studies based on the records
of the Linguistic Atlas of the United States and Canada provide concider=
able information on the speech, particularly the pronunciation, of three
types of speakers within these areas: type I, those with little formal
education; type II, -those with a better formal education, .usually high
school; type ILI, those usually with a college education, often classed
as cultured.

Memphis is not a part of the area included in the Atlas surveys;
Claude M, Wise in Applied Phonetics3postulates, however, on the basis
of settlement patterns that the boundary between the Midland and Sou*hern
areas runs northward through céntral Tennessee and Kentucky to the Ohio
River. This places Memphis within the Southern area, out not too far
from its northern boundary. The speech of Memphis can be expected to be
Southern with some Midland features.

No grammar of Southern speech is available. Studies based on the
Atlas materials, however, provide information on selected grammatical fea-
Tures of each uf the areas. Among these are E. Bagby Atwood's A Survey
of Verb Forms in the Eastern United Statesh and Raven McDavid's "Ameri-
can Dialects."5 It is generally assumed that the grammar of standard
English is essentially the same in all speech areas. C. C. Fries's The
Structure of English and W. Nelson Francis!' The Structure of American
English! are sxcellent sources of information on the standerd language.

PHONOLOCGY
In the description of the sound system.of the students! speech, the
phonemic system, the realization of the phonemes and the incidence of
the phonemes have been dealt with. Each of these is treated here.

THF, PHONEMES

The phonemic system of the speech of the students, describea in
chapter two, is that which is found in the Southern area. Kurath
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ard MeDavid in The Pronunciation of English in The Atlantic Statesd state
that the followine vouwsss are found ia the upper and lover South:

T J
0 A O
) 3o

‘ <
“ i
al al/ SO L

This system differs from that of most areas chiefly in having four
Low vowels where other ar.as have three. The vowel / </ cccurs only
in those areas where preccnsonantal and final / r / is not preservei as
suche

Tn the speech of the students /T U,e,0s9 / occur in weakly
strezsed syllablas. Thesa also cccur in weakly stressed syllables in the
speach of the Southern arca,?

The consonant system of the speech of the students is that found in
the upper and louer Southe. This differs from that found in other vari-
eties of English in having /O /, which usually replaces preconsonantal
and final / r /,10 -

Only a few comments were made about the suprasegmental phonemes of
the specch of the situdents. These do not provide sufficient material
Tor a comparison to be made.

THE REALTZATTON OF THE PHONFMES

™n the speech of the students / 1 / occurs most frequently as an up-
gliding diphthong[Z/ 7%/] . 1In much of the Southern arca / i / occurs
as an upgliding diphthong, ranging from[Z//tol/ JJ.ll

In the speech of the gtudents /I~ / occurs both as a moncphthong and
as a diphthong[f,i[a.gfj In large parts of the Southern speech aren
/ i/ occurs as[#? oz‘_’[j_'f]gl

NJe

In the speech of *he students / e / occurs most freguently as an up=-
gliding diphthong[eZ ,6‘/'/3‘ . Uppliding diphthongs l:c"/f;],[_f%] occur in most
of the Fastern saction of the countrv. [€2/ occurs in scme sechtions of the
Tonthern area.d

In the specch of thn students / é / cceurs both as a monophthong and
as a diphithong[ &, EF, Za_]o A fow students have [E%/in ergs  all have [ £21
in shell. In the Southern specch arca[éijoccurs frequenily in eggolh

[ T e
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Shell is not included in Kurath and McDavid's study. Wise indicates that
in American speech a vowel before alA] may be diphthongized.l5

In the speech of the students /o€ / occurs both as a monophthong and
as a diphthongl o€ ,aﬁi ,36€]. The diphthongs occur most frequently in such
words as ask, bag, sack. In parts of the Southern area /€ / occurs as
[26F, €] in sack end bag.16 Wise indicates_that[gXfcccurs before alveolar
consonants in Southern suvstandard speech.l?

In tne speech of the students / u (/ occurs most. frequently as an up-

¢liding diphthonglud]. After / d, b, s, c, § /LY U] frequcntly occurss
In large parts of the Southern speech area / u / occurs as [4], [ 4] ,10

In the speech of the students /v / occurs both as a monophthong and
as a diphthonz[ U, UF ,Uf]. [UE] occurs in push,[uf]in pulle In the South=-
ern area[vd] and[&2] arc widespread. In push{yL]and[y¥]occur in sever-
al nf the Atlantic states, including Virignia and South Caroslina.l?

In the speech of *the students / o / occurs most frequently as an up-
gliding diphthong[OU]. In much of the Southern area, as in the greater
part of ths Eastern states, / o / occurs aslOV, 0'J .20

In the spesch of the students /2 / occurs as both a monophthong and
an upgliding diphthong[’) ,_)D, 5¢%]. [Jt’,.}”J occur in such words as fog,
log, trough, frost. The Atlas materials indicate that an urgliding aiphe
thonngoa)éJ appears in g_c_)_go?I Tiise states thatDDo, pVJoccur in log, cough,
coffecs? ’

In the speech of the students / 3 / occurs most frequently as an up-
gliding diphthong[ 33’; 3?]. Before / r /L3Joccurs sporadically. /3 /
occurs asf3z (3’ 333‘, 6'55] in girl in Rastern Virginia, South Carolinz and
Georgia.?3 \ise states that /3 / is diphthongized to [3ﬂin the Southern
area in such words as heard, bird, worth. He considers this substandard. b

In the speech of the students /A / occurs most frequently as a mon-
ophtiong[A, A<d. Before / S, I / as in hrush and judge, it usually oc-
curs asi/Aij In the Seuthern area upelidine allophones[A T, ¥%, 35 /appear
in thase vords "in folk speech."25

Tn the speech of the stndents /A / occurs as both a monophtheng and
a diphthong[ 4, #*/ The diphthongal allophone of /¢l / is not found in
Kurath and McDavid's materials. Bronstein points out that the diphtnhong
[aa_] is likely to occur in the Southern ares. 2

A

In the students' speech / q / oceurs most, frenuently asl{d75 0761].

Kurath and McDavid state that /" / occurs as Eaf 3517_‘]in those Southern
areas where postvocalic / r / is not preserveds

In the speech of the students /9Z7/ occurs as a diphthong and as a
monophthong[9¥,3€ C}f »Q 5qQ7Je Kurath and McDavid state that diphthongs
with shor’ upglides[q® .q¢ ,df f], occur in much of the Southern area.28
Wise states that /7 / cceurs as[q] in Southern substandard specch .27
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An article entitled a "Dictionary For Newcomers," which appeared in
The Commercial Appeal (Memphis),30 indicates that such pronunciations as
tod for tired, ha for hi are used by businessmen, clerks and housewives
in Memphis,

I .
In the speech of the students /4 ¢/ occurs a44¥,q-t/, Q'g « In
the Southern aveaf4.(/,qU, & ¢/ y}¢J occur.31

in the speech of the students /CZ / occurs most frequently as a
diphthong[OL]. Before /1 / in o0il, boil,[0¥or[>?7almost always cncurs,
Karath and McDavid state that[dr 5o 3.%,)F]occur in the Southern area.32
Wise sags that in substandard Southern speech /OZ/ becomes [D_] before

/1/3
In the speech of the students /& / occurs as[@].

The consonants used by the students do not have striking allophones.
Generally the aliophones of the ccnsonants are those which are found in
standard English., All of the stops have aspirated and unaspirated allo-
phones, as do the stops in standard English, / 1 / has, however, an
allophonqﬂ@]vﬁﬂch is not found in standard English.34 Wise states that
this allophone occurs in substandard Southern speech in such words as
EilE'BS Thomas states that this sound #thought to be characteristic of
the southern states, and spegifically of Texas, is probably more wide~
spread than many thinke..e"3

THE INCIDENCE OF THE FHONEMES

In the students' speech /Z~&/ vafore / n / in fence, ten. Most
of the level I and IT students have /Z /; level III students have /< /o
Xurath and McDavid show that in the Southern area /& / is often raised
in these words; some speakers have /Z /.37

In the speech of the students /2&/ oceurs in such words as ask,
calf, laughing, answer and can't. / e / sometimes occurs in can't.
/g / occurs in aunt, In the Southern area /)€ / usually occurs in these
words.

In the speech of the students /U~Y/ in such words as hoof, hoop,
room, roof, soot, coop, Cooper, / t// usually occurs in hootf, hoop,
roof and soot. / u / usually occurs in coop, Cooper, room. In the
Southern area //u/ in these words., In soot /¢// occurs in culti-

. vated speach; /A / also occurs. /¢// usuglly occurs in hoof, coop,
Cooper; / u / usually occurs in room, root.

X In tha speech of the students /O ~“4/ in such words as in pot, rock,
frost, loft, cost, moth, office, closet, strong, vomit, college, fog, __g_ao,
born, corn, horse, morning, storm, orphan, tomorrow, borrow. /O [/ usue
ally occurs in loft, cost, frost, office, moth, strong, for, foggy, born,
corn, horse, morning. / g / usually occurs in pot, rock, closet, vomit,
college, borrows This occurrence of /) / or /%_ / In these words is
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found in large sections of the Southern area.ho

In the studens' speach /J~4/ in snch words as fought, taught,
daughter; /O / occurs more frequently than /& /. 1In the Southern

' area /) / occurs more frequently than /47 / in these words, 41
L ]
i

In the students!' specch /g / cccurs in wash, watch. Kurath says
o ! . . . . o T
that in wash /&7 / is "characteristic of the South,"iZ

In the students' speech /I / occurs in the weakly stressed syllables
in basket, dishes, haunted, This is characteristic of the Southern area.h3

In the students' speech /o~ 3/ in the final syllables of borrow, to-
morrev, wheelbarrow, / o / usually occurse /O~3d/ in the Southern area,
but /o / Wis rare, even among the cultured,"hl

In the students! speech / hw / usually occurs in wheelbarrow, Xurath
and MeDavid show that / hw / is found in this word in the "ereater part
of the Eastern States,thd

In the students' speech fdv4.6/ in with. Level T and IT siudents
have / d /and / £ /; lovel TIT, /© /. TIn this, that, the, Jd~d /.
Iavel T students have / d / more frequently, Icvel 1T, /3 7 more fro-
quently. Level I7I have /;é‘/. Wise states that in this, that, with,
/ d / occurs in the snbstandard speech found in urban areas in all soce
r * %ions of the country.

Final / n / semetimes does not occur in the speech ¢f level I stue
dents. Sargent rneows that in the Smoky Mountain region / n/ is fre«
chently, lost in Dbundle and in on in sucl. phrases as on Christmas and on
Svnday.' T —- ——

In the speech of the students the following vowels occur before
/2 / and final and preconsenantal / v /: /8,00 E5Uh vO ) » A, /o
Knrath and lMeDavid show that tarse vowels occur before /9 / and / »
in Southern spesch,lif ~

In the students' speech /ZI~E,3€,U 5 03I »4q +dI> ¢/ occur before in-
tervocalic / r /o These also occur before intervecalic / r / in the
Southern area. Intervocaliz / r / is occasionally lost in the speech of
{ level T and II students in parsnts, merry. Thomas and Vise state that

intervocalic / r / is lost in the Southern area. Thomas indicates that
it is lost frequently in such wvords as very, Carolina,[ve!T,[Khel:nals
Wise states this loss is found in substandard speech.&9

In the students! speach the consonant clusters / sp, sps, st, sts,
. nd / are frequently simplified. Wise shous that this simplificaiion oc-
f curs in substandard speech in the Southern aren, 0 Hall shows that this
simplification takes place in the Smoky Mountain area.,”l Tiomas indi-~
caves that such simplification is widespread bu’ that the sccial status
of the resultant forms is debatable2?2
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In the students' speech /f+€¢/ occurs in afraide / U / usually oc=
curs in bushel, butcher. /3€ / usually occurs in catch. /& / usually y
occure in deaf.s /JZ/ usually occurs in ﬁ01nt /" A/ occurs in nothe
ing, /A 7 usually occurs in shut, touch, Kurath and McDavid show that
in afraid /<f / occurs frequently in parts of Virginia, and occurs in
geatiered instances in Maryland, North and South Carolina and Georgia.
In bushel, buteher /¢ / usually oceurs, /o€ / orcurs in catch usually
in Southern cultivated speech. Tn deaf / &/ is "current Throughout
the Eastern Statess" 1In shut and touch /A / cccurs in all areas. /& /
occurs in the "folk speech of the Soath Midland,"53

In the speech of level I students an initial unstressed syllable is
scmetimes lost as in abont, ewpected. Jnseph Hall shows that in the
Smomy lHountain area in thLe spesch of the less cducated, apheresis occurs
in vords like abou’, because, despise, expect, excites: bouu, cause,
spise, spect, cites.’H

GRAMMAR ,
The parts of speech, function words, sentence patterns and the pate~
terns of subordination and coordination are discussed here.
PARTS OF SPEECH
NOUNS. 1In the speech of the students the plural of nouns is formed
generally as it is in standard English. In posts and wasps phonetic re-
ductions in the final consonant clusters occur with some ifrequency. Kenyon
and Knott state that this reduction occurs in standard or cultivated
Arerican F‘ngllsh.55 Wise states that it is common in Southern specch but
that it is considered substandard evorywhere.5® The pronunciation /postrz/,
vhich occurs sporadically in the speech of the students, is fournd in type
I speech in the Southern and South Midland arcas. Level I studonts Somce
times use singular forms as plurals, No information on this feature is
included in the studies consulted.

In the level IIT discussion the possessive singular is formed as it
is in standard Englishe. Most of the qlngular possessives found in the
level II discussions are also formed in the same w asye In the lever T dis-
cussions approvlmauely half of the pessessive forms are identical with the
base form of the noun. This possessive form is noct found in eithe: stane
dard or substandard English. The plural possessive form used by the stu-
dents is identical with that found in standard English. I

The derivational endings used by the students are found in standard
English,

In the speech of the students the following pronouns found in stane
dard English occcur: I, ve, you, he, she, 1t they and vho, The inflec-
tional variants of all of these except its and m n° are also used, Youesll,
which is used by all types in the Southern area, cccurs as a second percon
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plural forme In the speech of the students hlsself, which is sub=-

standard, occurs infrequently. This~here and thace-here occur sporae
dically., They occurs someiimes as a third pprsod plu;al possesaives
thai=~ is the usual form uned by the studants, Hisself is everihere

-

cosiderad substand-rd, Hish states tha% th1ﬁ~¥ﬁ”3; these~her? ar2 used
in gubstandard craeck in many arnasﬂt7 Thoy as o whifd parson plural

] ————— .

pesseacive 15 not mondionad dn any eof the cludies thich vare consulinde

b ] - -
terizsle.

Conle suljects cccur with seme frequeney in uhO level I and TI mAe
i brois Ahont Cuenent Ugaes, Sho voaee My vicle Join, he
p:id me o shory i labilod UNEIERIER illltcrah».gé

VERTS, 1In the level T discusaiens 75% of the third persen sinzular
forms are identical with the base form of the verb, in the lJevol II dise
cnss:o"J, ho7, This Lform doos not oceur in the 1eve1 IIT disenesione

Only a limited numbor of third person forms are included in Atuonilto
sondys they, hoovar, give some indicatien of uvhad 10 found in tho Etoe

tern stoisse For the third person sinmlar of da, Afwrood sheis that
the inflceted femm dons i3 2almnst vnaninnus in K:" Enzlard arnd the MNiddla

Alomtie States (L,E555)  Tn the Senth ASlantic States (S.4.8.) 9o In
JsTels! "laﬂﬂ1j comtorly” by typz T infernonis, For the *Pl?ﬁ poraen ghng-
vlar of ~inse, rinses is vsnally used cveryvhene; rinoe oRouUTs SNOTN-
dically. In wnat rmutes, the base ferm paks oceurs ?a1Vlv Lroovently

in %he SoAeS. 16 i3 primarily a type I 30"1, although twp2 II speoknrs
also vse it, H2 don'h is almost universal in tyn2 I and 7I in the 1,A.S.
znd the S.A.S. 0Oaz-half of the culitured spoake=s also vse this Lo,
Poonle whinks is the "universal popular £ora® in the M.A.S. ard th2

-—.--—'

\'.[.sn.‘ -')/

In the specech of the shudents the inflected forms sometimes occuvn
with pleral gudjnets, The phrases 1 work, we Uovk terg recordnd in the
SeleSo  Atuocd shous that w2 works 33 fately cemaon in type I speenh and
that T uorks ccocasionally coenis,00

£ the sindeonts a number of the past tense forms of

lv in level I discussions, are identical with the

)
regnlar verbs, chiefl;
bacz 'o.uJ. The largest number of these ccevr in diseunssion 19-1, 1hicre
169 of the pash %en:

RS

e forns are identical uith the bazse., Ther: cva caly
9]

a feu Froenlar® pasth tence forms inclwlad in Atwood?!s stndr, o mhicus
that the past tense of su2ll cicurs ozecaszicnally o3 swell. The rosh
tense of ask occuvs as aak 3 .«-J1°nd and Virginia, uacre ahoal iz~
third of Tz infornmants von 4bq Tt ic Jeos freqrenily vood Sn orth
ond Sonth Carolimo.®t Fuios otabes Shah in Yulgate Dnglish ths podh

twense form with no dontal onffix ccenrs, for oxﬂwple: tTha £5rm ha vork
5 after hin 4o unrk 60

0
b“‘)
s

- ——— 4 ..-——.—-:

b tonse of Plew, bring, come, do, drink, drive, prow, give,
e, wiuich oconl in iho intcovien 13, &v2 inclucded in Atweclis

For the past tence cf blow, all of the students excent onz have
b ]
bleu; one level TI sindeut Lias blound, Atweod shous thad bleu poadeis

-
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nates" among all types in New England and in the M.A.S. Blowed is ale
most universal in the S.A.S. in type I and II speech.63 ‘-

For the past tense of bring, all of the students have brought. At
wood shows that brought is used in all magor areas by all classes. Brung
oceurs sporadically in a number of areas.

For the past tense of come, all of the students have came, Atwood
shows that came "predominates™ in all classes only around New York City;
cultured informants everywhere, however, usually have it. In North Caro-
Jina all type I informants use come. Seven-eighths of the type II infor-
mants use it

For the past tense of do, all of the students have did. Atweod
shows that did is universal among cultured speakers. Done "predom-
inates" in the M.A.S. and the S.A.S. in the speech of Type I and IT in-
formants,60

For the past tense of drink, one level I student has drunk, all
others have drank. Atwood shows that drank is generally used by all
classes everywhere. Drunk, ~hiefly a type I form, occurs sporadically
in the Northern area, somewhat more frequently in the SeA.5.67

For the past tense of drive, one level I student has drived; all
others have drove. Atwood states that drove is used by all classes.

————

Drived occurs sporadically in the Soutllern area, driv in New England.68

For the past tense of grow, two level I students have growed; all
others have grawe Atwood shows that grew is "universal in cultured
speech."™ Crowed occurs in type I speech with a frequency varying from
about one-third in New Jersey to gver nine-tenths in North Carolina.
It also occurs in type II spsech, 9

For the past tense of give, all of the students have gave, Atwood
shows that gave is the form used by cultured speakers and "predominates®
in type II speeche Two-thirds of the type I informants in Pennsylvania
and nine-tenths of them in Virginia and North Carolina use give,/0

For the past tense of swim, all of the stwients have swame Atwood
shows that swam is universal in cultured speech. Swum "predominates"
in type I speech in the M.A.S. and the S.A.S.71

For the past tense of take., all of the students hzve tock, Took is
universal in cultured speech and in all classes in Now England and in
the MeAesSe Taken occurs with fair freguency in the Southern region in
type I and IT speech.’2

The past participles of bite, drink, drive, ride, take, tear and
wear, which occur in the interviews, are included in Atwood's study.

For the past participle of bite, three students, one level 1 and
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nates" among all types in New England and in the M.A.J. Blowed is al-
most universal in the S.A.S, in type I and II speech.63

For the past tense of bring, all of the students have brought., At-
wood shows that brought is used in all magor areas by all classes. Brung
occurs sporadically in a number of areas.

For the past tense of come, all of the students have came. Atwood
shows that came “predominates® in all classes only arcmid New York Citys
cultured informants everywhere, howeve-, 6 usually have it. In Norwh Caro-=
lina all type I informants use come. Seven-eighths of the type II infor-

mants use ii;.6

For the past tense of do, all of the students have did. Atwood
shows that did is universal among cultured speakers. Done "predom-
inates" in the M.AeS. anid the S5.A.S. in the speech of type I and II in-
formants¢0

For the past tense of drink, one level I student has drunk, 211
others have drank. Atwood shows that drank is generally used bty all
classes everywhere, Drunk, chiefly a type 1 form, occurs sporadically

in the Northern area, somewhat more frequently in the S.4.S.

For the past tense of drive, one level I student has drived; all
others have drove. Atwood States that drove is used by all classes.
Drived occurs sporadically in the Southern area, driv in Nesw Engiand.98

For the past tense of grow, two level I students have groved; all
others have grew. Atwood shows that grew is "universal in cuitured
speech.™ Growed occurs in type I speech with a frequency varying from
about one-third in New Jersey to gver nine-%enths in North Carolina.

It alsc occurs in type II speech. 7

For the past tense of give, all of the students have gave. Atwcod
shows that. gave is the form used by cultured speakers and tpredominates®
in type II speech, Two-thirds of the type I informasnts in Pennsylvania
and nine-tenths of them in Virginia and North Carolina use give, /0

For the past tense of swim, all of the students have swam. Atwood
shows that swam is universal in cultured speech. Swum "predominaies™
in type I speech in the M.A.S. and the SeAeSeT1

For the past tense of take, all ot the students have took, Took is
universal in cultured speech and in all clagsses in New England and in
the M.A.S. Taken occurs with fair freguency in the Southern region in
type I and II speech.72

The past participles of bite, drink, drive, ride, take, tear and
wear, Which occur in the interviess, are inciuded in Atwood's studye.

For the past participle of hite, three students, one level 1 and
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two level II, have bit; all others have bitten, Atwood shows that
cultured speakers usu~lly have bitten. Tn the M.A.S. and the S.A.S.
bit "predominates" in type I speech., It also occurs in type II speech.73

For the past participle of drink, one level I student has drlnked,
two level I and two level II students have drank; all others have drunk¢
Atwood shows that half of the cultured informants in New England have
drunk, It is the usual form among the cultured in the S.A.Se Drinked
occurs sporadically everywhere. Drank occurs with some frequencys,

For the past participle of drive, one level I student has drove,
all others have driven. Atwood shows that driven is used by cultured
speakers from central Pennsylvania northward; it is less frequently
used in the South. Drove is used by type I speakers everywhere; type
II speakers also use itel.

For the past participle of ride, three students, two on level I,
one on level II, have rode; one Tevel I student has rid; all others have
ridden. Atwood shows that rldden is "universal in EEItivated speech.™
ngg i$6the most comnon form used by type I informants in the M.4.S. and
SQA.S.

For the past participle of take, two level I students have took; all
ouners haven taken. Atwood says that taken is the most ccmmon form every-
where, Took occurs in all areas, but is "not very common."77

For the past participle of tear, two students, one level one and
one level two, have tore, all others have torn. Atwood shows that torn
is almost universal In cultured speech. Tore is 2'most universal in
type I speech in the S.A.S. and "dominates" in type II speech, 78

For the past pariiciple of wear, one level I student has wore; all
others have worne. Atwood shows that worn occurs in cultured speeech
everywhers. In the M.A.S, and the S.A.5. type I informants frequently
have wore; type II informants also use this form, but less frequently.

) In the speech of the students the present participle has the ending
/=I9 / or /-T1/, Cultured 1nformangs in New England and the M.A.Se use R
/=X5 /3 in the S.A.S. they use both 80

The derivational suffixes which the students use are among those
found in standard English,

In the speech of the students the verb be has five present tense
forms: am, is, are, be and the zero copula. Am usually occurs with I.
Is, be and the zero copula occur with he or a singular nounj is occurs
In 90F of the instances, Are occurs with we, Are, be and the zero
copula occur with you; be occurs in 66% of the Instances. Are, is, be
and the zero copula occur with they or a plural nounj are occurs in 79%
of the instances,
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Be has two past tense forms, was and were. Was occurs with I, he
or a singular noun., Was and were occur with you; was occurs in 60% of
the ingtances. Was and were occur with they or a plural noung wWere
occurs in 86% of the instances. T

The forms am, is, arc, Was, were are found in standard Englishe
Atwood shows that be finite occurs in the phragi tall as I be, which has
some currency in New England and Pennsylvania.

The entry under be in Webster's Third New International Dictionary
shows that be finite (Tabeled dial) occurs in American and British
Englishe Son  indication is given in Catherine Marshall's novel Christy,
set in the Smokies, that the form may be found in the Southern Mountzin

region., The following are statements made by two of her characterss:

"That be Bob Allen.,"
82

"That be = gsealed bargain, fair and square.®

ftwood shows that is I has some currency in the S.A.S. in the 83
speech of type I informants; is they also occurs but with less freguencye.

The zero copula does not occur in Atwoodts materials. Some indi-
cation that it may occur in the Southern region 5s given in Christy:

tBack name be Holte Six of us Holts in school."

tMission House just around the bend now," the old
man said to Christy.

The students use the auxiliaries which are found in standard English.
Some forms which they use, however, do not occur as auxiliaries in the
standard language. Level I students use done as an auxiliary; level
T and II students use be finite. There are Instances in which the auxil-
ary is omitted, McDavid shows that type I and ITI speakers in the South
and South Midland use¢ done as an auxiliary in the following:

I(tve) done told you that.%

Atwood does not include material on the use of be as an auxiliarye.
Some indication is given in Christy that it may be found in the Southern
Mountain region:

woh, Paw's head be mending fine now."87

In the speech of the students, as in standard English, verbs
function as subjects, direct objects, subjective cornlements, objects
of prepositions and a5 modifiers of nouns, adjectives and sentenceso.
Their positions in the speech of the students are the same as they are

in standard English.

ADJECTIVES, The adjectives which occu in the students' speech are
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found in standard English. Many of these are marked by derivational
suffixes, all of which are found in standard English.

The positions and functions of adjectives in the students' speech
are the same as they are in standard English,

ADVERBS. Most of the adverbs which the students use occur in stane
dard Englishe One, noway, is considered substandarde Webster's Third
New International Dictionary labels noway as dial and, as 2n illustration
of its use, quotes a statement from Erskine Caldwell's works:

"Me and my wife ain't got much longer {0 live noway,"

The positlons and functions of adverbs in the students! speech are
the same as they are in standard English.

FUNCTION WORDS

The determiners used by the students are found in standard English,
Their use of a and an, however, differs somewhat from that found in stan-
dard speech. -ﬁg is generally used in standard speech before words begin-
ning with vowels, In the speech of the students both a and an occur before
vowels; a occurs in 58% of the instances where an might occur. McDavid
shows that a apple is used by type I and II speakers in the Southern area
and states that the pattern "is apparently spreading,"

The qualifiers, prepostions, conjuctions and sentences connectors
used by the students are found in standard English,

The initiators which the students use are found in standard English.

The students' use of stabilizers and fillers is like that found in
standard English. Andrew Wilkerson, in Spoken English, states that sta-
bilizers and fillers are among those featureg which are “common to every-
one's speech" in any style below the formal. 7

SENTENCE PATTERNS

Most of the sentence patterns usesd by the students are found in stan-
dard English, Two of them are not. The statement pattern it + be + sube-
ject, in which it replaces there of standard English, occurs with some
frequency, chiefly in the speech of level I and II students. Atwood shows
that it's many people occurs with some frequency in the Cheasapeake Bay
area and in West Virginia. It is "about as common in type II speech as
in type I, and three cultured informants use it.190

Double negatives occur in the speech of the level I and II students.
The use of double negatives, although widespread, is considered sub-
standard everywhere.

The question and request patterns used by the students are the same
as those found in standard English.
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MODTFICATION AND COORDTNATTON

Th2 patterns of modification and coordination used by the students
are found in standard Faglishe  In their speeoh nouns, verbs, adjiectives,
edveriaz, fensdicn vords and senteaces ocenr as heads modified by other
sLrucinNTes,  The pecitiens of iar m dlfl vrs of those heads arc uhe sams

Lt .
as thece in standard Faclish,

Shatonents like 4he follouing ozeur sporadiecally in the students

Tr2 Dirst man died vho had *h2 linen factory.

This pattern is often taken 4o be subsiandard, Iloyd and Varfel in
Ancriean Epsiish n Tis Gulhnral Satting state that it occurs in spaech
o1l give the Lollouing oy:nflh~

A man camz in who had been waiting for several hourss -t

qr“ﬂ'nn?{

The phonolsgical system of the students' speech is like that vhich
is found in %he Scuihaen arca, The phonemic system is the same as thad
of standard Southern suoeche Almosh all of the vouwel phonemes have diph-
thanoal allechonts, This iz one of the characteristics of Scuthern
sneeche A fou allovhonss of the vowel phonanes cecur chiefly in sub-

u“rﬁa“d aswecchs T2 M idenca of the phononzs in their speach s gen-
21lly the same as %uah found in standard Scushets SPCELho Tn scn2 ine
sﬁutveu, heuaver, thz incidene: is like +tha* fonnd in svbstandard
Sontharn specch or substardard American sreech in general,

0 (.u‘

L81a)
-
it
-~
2
4
‘

(’3

The grarmatical patierns found in the sneoch of the Jevel ITI
students avre genrcsrally these fo"wd in s*andaxd Fngligh., A numher of the
patherns foaund dn the speesh of Jevel I and TT students cseur chiefly in
snhatandard Barlish,  Tuo Torma unaed by them, the sirenlar possessive

ammn “omi uhich s jdentiecal with the base form of the noun and the

plural nessessive rronoun form shey, are rot men“ioned in any sitn’r of
snyshandard speech consulied, The sero copwla vhich is found in thein
spezch may cecur in the Sauthern Mountain arch.
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68, 1Ybid., pe 11,
69. Ibid., p. 15
70. Toid.

71. Ibid., p. 23.
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73. Ibid., p.b.
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75« Ibid., p. 11.
76, Tbid., p.2h.

77 Ibid,

78, Ibid., pe 25.
79 Ibido, P 3h“350
80. Ibido, po 27.

81l. 1Ibid,

82, Catherine Marshall, Christy (New York: McGraw-Hill Book Company,
1967)’ PPe. hzg 7

83. AtWOOd, ODe Cito, Pe 27.
811. M&I'Shau, OEO Cito, PPe 76, 1180
85, Ktwood, Opecite, Pe 29,

86. McDavid, op. Cite, P. 526,

) 87. Marshall, op. cite, pe 78e
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. 89, Andrew Wilkerson, Spoken English (Birmingham England: University

of Birmingham, 1965) p. 29. He points out, however, that over use
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! : ‘ 90, Atwood, op. citey pe 3.

91, Donald Lloyd and Henry R. Warfel, American English in Its Cultural
Setting (New Yorks Alfred A. Knopf, 1956), pe 199.
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APPENCIX A

BIOGRAPHICAL SKETCHES OF THE STUDENTS

Student 1-TI: Age 17, 1llth grade, Carver High School. Native
Memphian. Both parents born in Mississippi. Mother, a hospital clerk;
completed one year of college; reads often. Father, an upholsterer and
part-time barber; finished high school; seldom reads, Student attended
local schools; has traveled briefly in Tennessee, Mississippi and Arkan-
sas; has had no regular employment. Reads often, preferring biographies
and other non-fiction works. Likes TV soap operas and comedies. Hobbies
are cooking and sewinge Enjoys club meetings, dances and card parties.
Aggressive; self-confident. Popular with students.

Student 2-I: Age 15, 10th grade, Carver High School. Native
Memphian. Mother, a maid; father, retired. Student did not know birthe-
place, reading habits and educational background of parents. Student
attended local schools; has had no job or travel experiences; seldom
reads, Likee television, swimming and dancing. Works as assistant in
school library. Does not participate in extra-curricular activitiess
Somewhat dull but affable and anxious to please.

Student 3-IT: Age 18, 12th grade, Carver High School. Native
Memohian, Father, deceased. Mother, a cosuetologist; born in Arkansas;
completed 1lth grade; reads often. Student attended local schools; has
visited Chicago, Detroit, Washington and Canada; has worked as baby’ -
sitter and clerk; works now as student assistant in school's Guidance
Center. Likes reading, television, movies. Hobbies are bowling, skating,
piano playing, shopping. Ont-going, pleasant, cooperative.

Student 4~II: Age 16, 10th grade, Carver High School. Native
Memphian, Mother, a housewife; born in Mississippij completed 8th
grade; reads seldom, mainly the Bible. Father, a 1lift oper-.tor; born
in Memphis; completed 9th grads; reads daily paper and novels. Stu-
dent attended local schools; has toured Nashville, Tennessee with school
group. Has done occasional babysitting. Likes reading, television and
drawinge Attends tiovies and parties fairly often. Soft-spoken, rather
=hy, ccoperative.

Student 5-I: Age 16, 10th grade, Carver High School. Native
Memphian, Both parents native Mississippians. Mother, a housewife;
completed third grade; reads newspaper. Father, deceased; completed
Gth or 6th grade., Student has visited in Chicago; has had one job, as
babysittere. Likes reading, television, bowlinge Teaches Sunday School
occasionally. Slow, unsure of herself, but cooperative and eager to
please.

Student 6«III: Age 17, 12th grade, Carver High School. Native

Memphian. Mother, a housewife; born in Mississippi; completed 10th
prade; reads seldom. Father, a guard for the U.S. Post Office; born
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in Memphis; completed 12th grade; reads often. Student attendéd local
schools; has traveled in Chicago, Detroit and visited Washington D.Ce

on an educational tour as one of the topr five students in his class.
Vorked two summers as Music Director with Memphis Park Commissioners;
taurht music lessons. Reads all the time; watches trlevision seldomj
plays three instruments in the band. Has participated in many contests;
has won many awards., Likes card parties; participates in school socials.
Talkative, self-assured,

Student 7-IL: Age 16, 1lth grade, Manassas High School. Native
Memphian, Birthplace of parents, unknown to the student., Mother, a
housewif'e: 6th grade education. Father, a construction firm worker,
9th grade. Both read newspapers. Student has never been out of Memphis}
worked with Neighborhood Touth Corps last summer. Likes books on science
and foreign languages. Looks at television daily, preferring science
fiction programs. Hobbies are fishing, dancing. Does not participate
in school activities.

Student 8-III: Age 18, 12th grade, Manassas High School. Native
Memphian. Mother, a teacher; college graduate; born in Memphis. Fa=
ther, deceased. Student attended local schools; has made brief trips
to Nashville and St. Louis; worked as paperboy when a childe Likes
books on personality and self-improvement. Enjoys all kinds »f music,
bowling, television, dancing and all types of social activities. A very
popular student. President of Student Council., Plans to major in polit-
*2al science at local college, which has given him a scholarship. Talka-
tive, self-assured, pleasant and out=-going.

Student 9-II: Age 16, 1lth grade, Manassas High Schoole. Native
Memphian. Mother, a high school graduate; works as wool presser in
laundry; reads often. Step-father, disabled and retired; seldom reads.
Student, attended local schools; has visited in Evanston, Illinois;
works occasionally as baby-sitter. Likes novels, seldom looks at tele=-
vision. Enjoys playing softball, dancing, sewing, cooking., Member of
off-campus social club. Soft-spoken, shy, not very talkative.

Student 10-I: Age 15, 10th grade, Manassas High School, Native
Memphian, Both parents born in Memphis. Mother, a housewife; complet-
ed 11th grade. Father works for hardware firm; has had two years of
college. Both parents do little reading. Student has lived in and ate
tended school for a yoar each in Chicago and Gary, Indiana; has held
Jobs as baby-gitter. Likes to read humorous stories, Enjoys television,
softball, movies, swimming, sewing, cooking and dancing, Attends church
recularly and leaches a Sunday School class occasionally. Does not par-
ticipate in social clubs on or off-campus. Plans to major in nursing af-
ter graduation. Dull; slow to respond; did not volunteer any informa-
tion,

Student 11-I: Age 16, 10th grade, Manassas High School. Native
Memphian., Mother, a housewife; finished high school; often reads news-
paners and magazines. Father, a machine shop laborer; extent of school-
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ing, unknown to the student; never reads. Student attended local schools;
has traveled in Arkansas; worked on farm and in grocery. Does almost no
outside reading. Looks at television oceasionally, preferring horror and
mystery stories, Hobbies are dancing, drawing, softball, football and
playing drums, Seldom attends church., Non-communicative, stolid.

Student 12-ITI: Age 17, 12th grade, Manassas !igh School. Native
Memphian., Mother, born in Memphisy father, in Texas. Both college grad=-
vates and teachers in local school systems; Parents are now divorced.

tudent, was educated in local schools; has visited in Texas briefly and
has worked summers as secretary. Reads often., Likes TV. A "joiner! who
participates in social activities often. Likes singing, dancing, Quite
talkative, poised, self=-confident.

Student 13-TI: Age 16, 10th grade, Washington High School. Native
Memphian. Mother, born in Mississippi; finished 8th grade; employed in
laundry; seldom reads. Father, unknown. Student attended local schools
and has traveled in Mississippi; does baby-sitting occasionallye. Likes
reading, television, movies, knitting. Participates in social activities
fairly often, Attends church regularly and sings in choire

Student 1L-I: Age 17, 1lth grade, Washington High School. Native
Memphian., Mother, born in Arkansas; finished high school, a housewife;
reads often, Father, born in Mississippi; completed 7th or Bth grade;

a truck driver and carpenter; reads little more than daily newspaper.
Student attended local, schools; has visited in Chicago, St. Louis, Dee
troit; has worked as busboy in cafeteria, Likes to read about world af-
fairs and sports events. Enjoys television, playing baseball, football;
likes rock and roll music, dancing, pool, cards, checkers. Has extensive
popular record collection. Cooperative, talkutive, volunteered informa-
tion,

Student 15-IT: Age 16, 1lth grade, Washington High School. Born in
nrand Rapids, Michigan. Mother born in Arkansas; works at local hospi-
tal, completed 1lth grade; seldoms reads more than daily paper. Father
born in Arikansasj works at bus station in Grand Rapids; completed 1lth
grade; reads fairly often, mainly novels, Parents separated; Student
reared by grandmother who lives in Memphis. Stiudent attended grades one
through three in Grand Rapius; other schooling received in iMemphis pub-
>‘¢c schools. Has traveled in Mississippi and Arksnsas; has had no job
experience. Likes to read, especially biographies. Does not watch TV
often. Likes movies, swimming, popular musice Seldom participates in
social activities. Not too talkative, reserved.

Student 16-I: Age 17, 12th grade, Washington High School. Native
Memphian., Both parents, natives of Mississippi. Mother, a housewifej
father, a retired laborer. Both received less than twelve years school-
ing,exact amount unknown to student. Both read newspapers and magazines
of ten, Student atiended local schoolss; has visited in Nashville, Lake
Providence, Louisiana and West Memphis, Arkansas. Has worked as hotel
bellboy and caterer's helper. Reads often, newspapers, sport magazines,
biographies, Hobbies are football and movies. Has been given band
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IV

scholarship to local state college., Very talkative, cooperative.

Student 17-II: Age 16, 10th grade, Washington High School. Native
Memphian, Both parents, natives of Mississippi. Mother, a housewifes
completed 11lth grade; reads often. Father, a self-employed painter; ex-
tent of education, unknown; never readss Student attended local schools;
has had no job or travel experience. Reads often, preferring novels and
short stories. Seldom watches television. Likes .ootball, dancing, par=
ties, sewing., Active in campus clubs; a cosmetology majore

Student 18-IT: Age 18, 12th grade, Washington High School. Native
of Sunflower County, Mississippi. Both parents born in Mississippie
Mother, a housewife, high school graduate, reads often, especially newse
papers and magazines. Father deceased. Student attended local schools;
has worked partetime after school and summers as secretary with Federal
Aviation Agency. Likes to read, especially novels; looks at television
occasionallye. Enjoys reading, movies, scouting, church activities; pare
ties and dancinge Plans to attend Knox College on scholarship, and major
in biologye. Demure, soft-spoken, not talkative.
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APPENDIX B

SELECTION RFAD BY THE STUDENTS1

ate rooad throvph the forest. Now and then we heard frogs
s the neninsula. Later a poose honked, and fog rolled in
from the water, After three or four miles the road came out onto a bare
ren stretehs  Hero and therz was a barnyard with a donkey or a feir hogs,
Sone oranpe flovers grew beside the read. Suddenly the rain camz doun
in torrcnts, and the roof of ths car began to leak. Ve were sorry that
w2 hadn’t fixed 1% before leaving home, but our plans had involved so
nany details that we hadn't Lothered, Our clothes absorbed so rueh Cam-
n253 chat we felt cold, so we hurried to the next village. After leavinz
vhe car to be gassed at a garage, ue found a restaurant, vhere we orderad
coffee and pancakes with maple syrup. Wz waited for lunch by a huge fire

place whers a cheerful log fire was burning, The walls and flears vere

r:ade vith heavy pine boards which were blaek with soot, Ve vers sirmiissd
10 see various guesr thines in the corners. Therz was a plass case £illad

rith dolls, some of vhich verz from foreign lands, MNext to the chirney
123 a calendar tha® adverbtised a lanndry, and beyond it was a horiible
old parrot on a perch. U2 watched this absurd scenz until a waitar
brougnt onr lunch through a narrow sort of corridor fron the ii*chen,
tinile we ate, we tricd to solve a crossuord puszle, but our hands vere
fo greusy that we had to wash and rinse them {irst. then w2 finished,
ve found that the rain had cleared vp crough to wvarrant our going on,
2 Porroved a elath Lo clean the car windou and hoped that tororzou
vond bring good wr2athor, The route mumhers secemad to corresroni with
th2 on2s on our rcad map, and we follouod it past the old sion? quarry
he Oregon state Jina. That night vz slent in a tourish cahin

and listened to a windmiil vhich revolved slowly and noisily outside our

IFrom An Tntroduction to the Phonetics of Amsrican Fnglish, Second
s ’y : - - ) et r4 -~ o
Idition, by Chailes Kenneth Thomas. Conycighs 1959, by 1nc 1anald Fress
Company, Wew York, p. 3. Usad by peraission of The Ronald Fress Come
F27-
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APPENDIX C

EXCERPTS FROM THE DISCUSSIONS

19-I
Tn Julius Caesar--what the man name?--Cassius--well, they killed him
» hecause they wanted his wealth and his, his throne. I think that's what
it was.

Julius Caesar and Cassius were close friends, but when Cassius and
P-utus made the plot on the morning of lMarch 1lith, Brutus sent Decius to
Caesar house to bring him to the Senate House, and Calpurnia, Caesar's
wife, told Bru--told Caesar not to stir in the morning because death was
waiting on him, and--sho, she had a dream=-that she went and told him
! that she had a dream about Caesar. She dream about him, bout his statue
blecding--something--he told her that cowards die many times and, ande
before their death. He said the valiant died only once, and when, when,
F when Decius came to his housz he told him that that drzam meant that-e

thotee t0ld him the dream was different. He say it meant that it would
be a good day for him, And he went out, and then he met his death.

The soothsayer told him to beware the Ides of March. He told the
soothsayer to, to lesve him, and he told the soothsayer to leave him,
and the--and they took the soothsayer out of, of the palace, I think,
I guesse

WO NY R AR ST~

One of the stories we read where Helen Keller--and the title of
this story was "Three Days to See," I mean "Thiee Days to See," wasn't
3%? "Three Days to See," and Helen Keller was a--she was a writer too,
and she wrote a novel bout a if=-%Three Days to See" and, and walit a
minute, Well, I think of 1 lot of stuff when I'm sitting dem, but vhen
i I get ready to say it, I forget it.

22-1

4 I think by reading the Bible stories that you should take out the--
, I mean see the mistakes that other people make and then you should core
rect them, if you've made them, you should go back over them and try o
make up for them and don't make them again and I think you should really
; get something out of them.

f Vhenever I read a Biblical Story, I try to compare my life within

' i% and live my life better than the Prodigal Son=-the boy did in Prodi-
gal Son, and reading Biblical Stories, it help boys and girls to improve

r their 1ife and not to fall in the same fooisteps as some other man did,

28-1

Well, how great was the change in Silas life when he found the
little orphan child, Eppie? Uh, the change in Silas Marner life was

op—
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great because he had to start trusting and believing in people and when
he found this little girl, he just took a new outlook at life and he was
very happy and everything.

Do you think Godfrey acted wisely when he didn't tell the people of
Raveloe that Molly was his child when she died? Well, I think, I don't
think Godfrey act too wise because probably if he had went on and told
folks that Eppie was his daughter they twouldn't look too hard on him but
kecping it a secret, you know, to well umo

2111

T don't think that we will be the class that will be graduating from
Northside High because tuey said that we are supposed to move from the
first semester, the last of the first semester, and if we do, it will be
very complicated, and the second semester will never get started because
records will be, I think they'd be mixed all up and books will be every
place and it's just not possible for us to move within the last of the
first semester, and then finish out the second semesters

25-11

T don't think students should be grouped according to their ability,
because that's what'!s wrong with people, with some people today. They
think or feel that they are not as good or in other words, not as good
as the next person and some students don't have any abilities and at
least, they don't show any, but you put a person in a class with stu=
dents that, you knou, scem bright and that person will be influenced by
this bright person, and he will soon, would like to be like the othacr
ono; so therefore, it will, he will soon bring out his ability. He
will put up a big struggle to try to keep up with this next person.

30-I1

Well, I think we should have in a good Student Council president
someone who's gonna be responsible-=who is going to take on responsibile
ity and accept them as they come to him and carry on school activities
and lots of other stuff,

T feel that a good Student Council president must have the ability
to lead and to get along well with others because that is what we would
vianto

Well, T think a, a good Student Council president should be one who
has character, and who has the ability to lead others, and a, a person
who shouldn't be==just because he is the leader, shouldn't try to take
everything in his own hands. I think he should be one who would willinge
1y accept suggestions from other people, and even though he is in the
high pesition, he should always maintain his charactor and have a pleas-
ing personality so thab everyone will enjoy his lcadership. I mean a
porson who, who, who knous how to conduct himself, a person who lnoud
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how to conduct himselves at certain times, and just like when he's in the
meeting, he's not--he's s'pose to be sincere, you know, in what he does;
he's not supposed to be silly and, and you know just be comical all the
time. He's supposed to be serious and be deep in thought, you know, be~
cause T mean==have, you know, be, be-=he should, let me see, wait a min=
ute. He should be sincere and always ready to, you know, this is not a
plaything, When you're the president of something as large as the Student
Council and you should--it's not exactly solemn, but it's not a time for
fun and play.

AR 2 P R etiaddand or L3N ;m

20-I1I1

I believe, well, this is the questione-"Will we move over?" We will
not be able to move over there if the school is not completed. Truee
which at this stage it is note Therefore, in order for us to be able to
move into this school, it will have to be completed before the end, I
mean before next school year. Well, it's halfway through, It is not com-
pleted yet, therefore we will have to finish here at Manassas next year,
T mean we will finish at Manassas and then the year after that, the
junior class will graduate from Northside,

1 T+'s no doubt that there no longer will be a Manassas and everyone
when the new Northside is finished, we'll go to Northside, but the reason

vie were saying that we wouldn't go if the school wasn't completedeesssAll

I wags going to say is that the school would have to be finished in Septem-

ber but it will not, therefore, the juniors this year will graduate from

Manassas and they will probably be the last group to graduatez and the

juniors of next year will be going to Northside.

Tt was stated, I think by Mr. Westbrook sometime in auditorium pe-
riod, that if, the school is finished by the first semester of next year
-it is planned to be finished by the first semester, then we will go into
it and we will be the graduating class. That was just about whav I was
going to say, that there were certain people who said that we will move
from Manassas to Northside once, if the school is finished, you know, by
the end of the first semester. Otherwise we'll stay here but uh, if the
schedule goes ahead as planned, we will graduate from Northside High the
second semester of next year.

w
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APPENDIX D

LIST OF SYMBOLS USED

The phonetic alphabet used in this study is based on that of the
IFA, Key words for each of the sounds which the symbols represent are
given in chapter II. Certain of the symbols used are listed below:

~/ 1s in alternation with, alternates with or alter-

nating with.

After a vowel indicates that it is raised; V', that

it is lowered; < , that it is fronted; >, that it

is retracted,

Under a consonant indicates that the consonant is syllabic,

Under /@ [/ or /5 / indicates retroflexion.

After a vowel or consonant indicates that the sound is long;
e 9 that it is half long,

Slant lines indicate phonemic transcription.
Brackets indicate a phonetic transcription.

Indicates the zero phoneme or the zero morpheme.
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